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For f teoai yttr 1973-74 tto Qrott Uket 
RegkMi SpMW C :^JC■tion Instructional 
Mattrialu Otnitr f ocu«d iti madia/nMtarlals 
•ffortton initnietlonal imttrlaltthat could 
bctt to utillMd by handicappad learnart who 
iMafa auditorally advantagad. A wrias of 
cor ra tatad atrataglat wara conducted that 
inducted the avaluation of commareially 
availabla auditory Inimietionai materials, tha 
H modification of instructional matarlals to make 
tham mora affactiva for auditory laarnars, and 
vY tha davalopmant of naw auditory matarials. 
* A vital aipact of this effort vvas tha clasvoom 
V^avaluation of avallabia, modif iad, and nawly 

davalopad auditory instructional matarials with 
ifi handicappad children who bast learn through 
J the auditory modality. This paper is one of a 
^ series of reports on auditory instructional 
; \ materials that details information colieeted 
^ through this classroom field testing. 

"Bepart 

JkOFRELDTECT 
EVALUATION 



The Abacus 

Lessons /and II 

Malarial Description 

The Abacus is a taped program of four 
sequential iesaons on the use of the 
at)acu8 produced by The Acoustifone 
Corporation. The kit contains two 
cassettes and a small Japanese abacus. The 
tape instructs the learner on how to piece 
the abacus for use. introduces the 
vocabulary, explains how to manipulate 
the beads, and then provides many 
problems for drill and practice. 
The publisher's objectives are: 

1 . to understand the structure of the 
number system, place value, rename 
numbers, add and subtract 

2. to develop skill in mental arithmetic 

3. to develop discipline in concentration 

4. to develop skill anc) speed In using the 
abacus as an aid in computing math 
problems. 



Field Test Procedure 

"The Abacus. Part 1" was field teste j with 
children who had previously been 
identified as advantaged auditory leai ners. 

Regular L.O 
Class Class 
Stage lie* 6 1 

Stage I lb"" 5 1 

During the first three individual 
instructional units of field testing, the 
first half of the Part I tape was 
succaitofully completed by these three 
students. However, at a particular point 
in the tepe. all three students began 
experiencing difficulty. After investigating 
the content of the tape, it was dpparent 
thet the prerequisite math skills changed 
at this point In the tape. The first helf of 
Part I demands only the understanding of 
using numbers one through five. Then 
abruptly the child is esked to uae numbers 
six through nine. On e Japanese abacus 
this presented e completely different 
conceptual problem as this afctacus Is 
arranged with one "five'' bead and four 
"ones" beads end, therefore, requires 
some understanding of Base Five. 

Upon reaching this conclusion, we 
nKxlif led the Pert I tape by dividing it 
into two sections: one with numbers one 
through five end the second with a 
review of one through five, some 
introductory problems using six through 
nine, and then continuing with the 
original Acoustifone program. The 
remelning ten stud «s in the field testing 
were given both of the modified sections 
In two seperate Instructional units in 
individual settings. 
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Field Test Findings 

Based on field tests with the modified 
versions of the tape, the following 
observations were made: 

1 . The etMicus which accompanied the 
tapes was difficult for the children to 
manipulate because of its small size 
end the moveability of the beads which 
made It difficult for the children to 
keep their place. It was found that the 
Americen Printing House for the Blind 
ebacus was used more successfully by 
the students. 

2. Although the students enjoyed the 
feedback provided after each 
computation, they became ennoyed 
end t)ored with the repetition of the 
same problem. 

3. Auditory memory and understanding 
of and previous axperienco with Base 
Five are prerequisite ebilities for the 
original material. This material does 
not teach math concepts. It seems most 
eppro|3rlately used as enrichment for 
math students who eireedy heve a 
thorough understanding of the number 
system. 



Cindy Laflcas 



""Stages 

Throughout this report, "stage" refers to one 
of four stagss of development that fiave been 
defined by the proiect staff. A detailed 
examination of the Learner Claniflcatlon 
System and the develMmentai stages ean lie 
found in BridQine the Gap BetvMen Materials 
and Leamara: MaKlmialng Auditory 
Instruetton* Auditory Learning IMonograph 
Series. Consortium on Auditory Learning 
l^terials for the Handicapped. July 1074. 
Briefly, the stages are characterized as follows: 

Stags I is characterized by egocentric, 
isolated thoughts, neoesdty for proxinnty to 
learning situatkin.and IndivMuality of 
responses. 

Stage lie is characterized by Inconsistent 
end unpredicteble cognitive Isehavlors. 
necesdty for concrete ol^ects. selectKity in 
generalizing and affinity for the otivkxis. 

Stage lib is characterized by eblllty to 
solve problems if accompanied by concrete 
objects and sequenced events. Integration of 
sslf-ooncept. and sslacthrity in generalizing. 

Stage ill is characterized by ability to soh/e 
verbal problems logically, exaggerated concern 
for self, and emphasizes group relationships. 
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DESCRIPTION The Abacus i Foiir Sequentia l 
Lessona in the Use of the 
Abacus is designed to help 
students understand the struc- 
ture of the number system, to 
develop skill in mental arith- 
metic* discipline in concen- 
tration and skill and speed in 
using the abacus as an aid in 
computing answers to problems. 
The publisher states that 
"lessons are self-directing 
and audio guides the student in 
the practice of each new concept 
as it is introduced." 




STUDENT 
OBJECTIVES 



-to understand the structure 
of the number system 

-to develop skill in mental 
arithmetic and discipline 
in concentration 



PRODUCER 



Acoustifone Corporation 
8954 Comanche Ave. 
Chatswortht OA 91311 



-to develop ski^ 
in using the 



l/TaSl 
ai>acu8 



speed 



DATE 



1969 



CONTENT 



-two audi3tape cassettes 
-one teacher's guide 
-abacus 



COST 



$17.50 



PROCEDURE Any number of students are to 

listen to the audiotape cassette 
and respond as they are instruc- 
ted to. Teacher direction is 
not necessary. Each lesson is 
20 minutes long. 



COMMENTS —seems to work best with 
children who have math 
aptitude 

—child must respond easily 
to auditory Instructions 



EQUIPMENT 
NEEDED 



A cassette recorder is required. 



FOCUS AREA 


TiTLE 


RECOMMENDED FOR 


Machematics 


THE ABACUS: 


Primary/Elementary CA/MA s 7 




Four Sequential Lessons 




in the Use of the Abacus 





The vork presented herein was perforaed pursuant to a Grant from the U.S. Office of Bducatioii» Department of Health. 
Edueetloii and ifelfare. Howevert the opiaione expressed herein do not neeesearily reflect the position or policy 
of the U«S« Office of Bducatlooi and no official endorsement by the U.S. Office of Education should be inferred. 



For f taoil yttr 1973*74 tht Qreat Lakei 
Region Special Education Inciructional 
Materials Contar f ocuMi Its madia/matartols 
efforts on Instructional materials that couM 
bast be utilltad by handicapped leerners who 
vvara audltorelly advantaoed. A series of 
oorreletad itrataeies were conducted that 
included the evaluation of commercially 
avallabia auditory instructional materials, the 
modification of 'nstructlonal materials to make 
them more effociva for auditory learners, and 
the development of new auditory materials. 
A vital aspect of this effort was the classroom 
evaluation of available, modified, and newly 
developed auditory instructionel meterials with 
handicapped children who best learn through 
the auditory modality. This paper is one of a 
series of reports on auditory instructional 
materials that details information collected 
through this classroom field testing. 

Bemrt 

A OF HELD TEST 
EVALUATION 



Beginner'g Bird Box 
Blue/ay 

Material 

The Icit Includes ten lessons on ten 
different birds, their habits and sounds. 
The presentation mode is primarily 
auditory , using a cassette audiotape: 
visual stimuli in the form of well- 
Illustrated information cards are 
supplemental. The instructional level is 
primary and the interest level is primary- 
intermediate. The materials can be used 
for a child- or teacher-directed 
experience. Each lesson is approximately 
10 minutes in length and can be used in 
an individual or a small group setting. 

For field test evaluation, a portion of 
the tape, the lesson about bluejays, was 
us9d. The lesson was modified by the 
addition of an introduction and a post- 
test, both of which asked for student 
responses. Three of the picture cards (a 
bluejay , a nest with eggs, and silhouettes) 
were also used during field tests. 



Procedure 

The instructional unit was field tested on 
ten occasions in one-to-one situations 
with Stage IT learners. Tne following 
procedure was used: 

1. The introduction was presented (on the 
tape) on advance organizer. The 
student was asked pre-test questions. 

2. The instructional sequence on bluejays 
was presented. 

3. The post-test questions were asked (on 
the tape). 

4. A series of discussion questions were 
asked from theaccomi^anying field test 
user sgL idc . 

5. The snud int was asked to rate the tape 
on a special form to indicate whether 
he likei it^did notjike it, oma^s not 
sure. 
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Equipment 

Each field test experience was taped in its 
entirety for st^^ff ifeedback and evaluation 
data. An ALdiomate 590 delivered the 
instructional tape, allowirtg the insertion 
of inaudible pauses, which stopped the 
tape after each pre- and post-test question 
to allow time for student response. The 
student restarted the tape each time by 
pushing a restart button. 

Summary Data 

1. Pre-post information: Was the post-test 
performance better than the pre-test 
performance? 

Of the ten sessions using the material, 
eight post-test performances were better 
than those of the pre-test. Two reactions 
were not applicable. 

2. How many student interactions were 
there? 

For the ten sessions there were 78 
material/student interactions, an average 
of 7.8 per student. The range of 
interaction was from a high of 1 5 to a low 
of 3. The student with the largest number 
of interactions exhibited positive 
reactions across all dimensions used in 
rating the material while the student with 
the lowest number of interactions was 
quite unresponsive across all dimensions. 

3. Student Ratings: How did the student 
rate the tape? 

Six of the ten students rated the tape 
as "I liked it". They made such remarks 
as: "I wotild like to hear more tapes 
about birds", "I like birds and animals. I 
have a bird". One student had a neutral 
reaction to the tape. The other three 
students were quite indecisive and did 
not rate the tape in any way. 

4. Paid Attention: Did the child pay 
attention during the tape? 

Evaluators reporte6 that nine of the 
ten students did attend to the tape during 
the sessions. The one student who failed 
to attend was the same student who had 
the lowest number of interactions with 
the tape. This student exhibited s^ ch 
behaviors as restlessness, distractibility, etc. 



5. Discussion: Was the child expressive in 
the discussion that followed? 

TAX of the ten students were expressive 
during the follow-up discussions. Even the 
child with the least number of interactive 
responses was expressive during follow-up 
discussions. There was only one situation 
in which the student was not expressive. 
There was insufficient data for a decision 
on the other three. 

6. Appropriate: Was the material 
appropriate for the child? 

In nine of the ten sessions, the material 
was rated as appropriate for the child. 
The one report of inappropriateness was 
due to an evaluation tliot the rate of 
presentation was too rapid. 

General Summary 

Based on field test experiences, the 
bluejay portion of the "Beginner's Bird 
Box", with the additions of an 
introduction and a post-test, was a 
successful auditory learning material. 
Post-test data indicated that the 
objectives were achieved with the level of 
students for which it was designed. The 
type of format which was designed to 
elicit material/student interaction did 
achieve that purpose. The material was 
interesting enough to have held the 
attention of 90% of the students who 
used it; 60% of the students were 
expressive during follow-up discussions. 
Evaluators rated the tape as appropriate 
for 90% of the students who used it. 

Presumably, the other nine lefsons in 
'The Beginner's Bird Box" would rate 
similarly. 

Charles Brown 



Throughout this report, "stage" refers to one 
of four stagss of development that have been 
defined by the profect staff. A deteiled 
eicamination of the Leerner Classification 
System and the developmental stagss can tm 
found in Bridabig the Gap Beteraan Materials 
and Laamara: Manimlirwa Audtory 
Inslruclioi.. AuditoiY Learning MoiKwaph 
Series. Consortium c n ^udhorv Learning 
Materials for the iU^rdicsp^ed, July 1974. 
Briefly, the stages characterized as follows: 

Stags I Ischaracis izad jy egocentric, 
Isoleted thoughts. ne.et8ity for proximity to 
leerning situation, end l-^dkylduaiity of 
responsss. 

Stags lie Ischtfr^vicer^zed by inconsistent 
and unpredictable cognitive ft>ehaviors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stags lib is ehaiacterized by aL ility to 
solve problems if accompanied by concrete 
objects and sequenced events, integration of 
self-concept, and selectivity in generalizing. 

Stage III Is characterized by abilitv to solve 
verlial problems logically, exagoer«.ted odrcern 
for sbH , and emphasizes group relatioi .ships. 



Great Lakes Region Special Education 
Instructional l\%terials Center 



Michigan State Uni^«rsity 
East Lansing, Michigan 



DESCRIPTION Beginner's Bird Box is a series 

of IQ lessons of bird study ( iden- 
tification* their nestSi habits, 
and calls) which has been prepared 
to be utilized in a small group or 
with individuals. The teacher's 
guide presents objectives i methods 
for initiation, culmination activ- 
ities, vocabulary, as well as a 
bibliography for both adults and 
children • 




STUDENT AUTHOR Julia K. Penderson 

OBJECTIVES —to identify birds and their 
calls 

— to identify bird eggs and sil- 
houettes 

— to identify characteristics of 
different birds 

■■^^'otJ^"^^ ^^^^ PRODUCER Educational Insights, inc. 

^^^^^^ 423 S. Hindry Ave. 

Inglewood, CA 90301 



CONTENT — 10 information cards, with 

pictures and words to songs DATE 1973 

—one cassette 
—one teacher's guide 



COST $12.95 



PROCEDURE 



EQUIPMENT 
NEEDED 



All instructions for each lesson 
are presented on the tape. In- 
cluded in the guide are guide- 
lines to the evaluation of suc- 
cessful coi^pletion of the program. 
It may provide the basis for an 
instructional unit. 



COMMENTS —well thought out, well packaged 
program 

—is appropriate for many age 
levels depending on interest 

—very complete teacher's guide 

--very adaptable! easy to listen 
to and follow directions 



A cassette recorder is required. 



FOCUS AREA 


TITLE 


RECOMMENDED 


FOR 


Science 


Beginner's Bird Box 


Pr imary/I n termedi ate 


CA/MAt 6 



The work presesced herein was perforaed pursuant to a Grant froa the U.S. Office of Education» Department of Healtht 
Education and Melfars. Hovever* the opinions expressed herein do not necessarily reflect the position or policy 
of the 11.8. Office of Education* and no official endorsement by the U.S. Office of Education, should be inferred. 
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For fiscal year 1073-74 the Great Lakes 
Region Special Education Instructional 
Materials Center focused its medie/materials 
efforts on Instructionel moterlals that could 
best be utiiized by handicapped learners who 
were auditorally advantaged. A series of 
correlated strategies were conducted that 
included the evaluation of commercially 
available auditory instructionel materials, the 
modification of instructional materials to make 
them more effective for auditory learners, and 
the development of new auditory materials. 
A vital aspect of this effon was the clessroom 
evaluatk>n of available, modified, and newly 
devetoped auditory instructional materials with 
handicapped children who best learn through 
the auditory modality. This paper is one of a 
series of reports on auditory instructional 
materials that details information collected 
through this classroom field testing, 

Eeport 

OF FIELD TEST 
EV/ALUATION 



Bi-Lingual Early Learning Fllmstrip 
Library 

Nimhie D. Bimble (English and 
Spanish) 

Deecriiition 

"Nimble B. Bimble" is one of six stories 
in the series intended for use with 
bi-lingual children. Shari Lewis and Rita 
Moreno narrate the English and Spanish 
versions of this story about a dog who 
talks in tongue twisters. Throughout the 
tape children are encouraged to repeat 
the tongue twisters. Time is provided for 
the child to respond. 

Procedure 

For field test purposes, a pre-test was 
added to determine if the children knew 
the tongue twisters presented in the tape. 
The original tape was then played, with 
its programmed pauses fcr response time. 
These responses, recorded on a separate 
tape recording, were evaluated as a post- 
test. 

The equipment used in field testing was 
a Montage Productions. Inc. Audlomate 
590 cassette recorder for presenting the 
material and a Sony 45 for recording 
the entire field test experience. 

"Nimble B. Bimble" was presented in 
individual settings only and the 
accompanying tilmstrip was not liscd. 
The eight students who participated 
were assessed at Stages I la* and Mb*. 

Regular L.D. 
Class Class 
7atSta^lla 3 4 

LalStageJIb 1 

2 Spanish speaking 1 1 



Summary of Evaluation Data 

1 Pre-test/Post-test Performance 

The pre-test asked the student to repeat 
some tongue tiA/isters which were to bd 
presented in tie tape. As the child was to 
repeat these same tongue twisters in the 
body of the tape, there was no separate 
post-test. Ho'vever, three of the students 
improved their performance from the 
ure-test to tha sections of the tape where 
they repeated the tongue twisters, and the 
remaining f iva showed no appreciable 
improvement or regression. 

2. Interaction 

Most of the interactions with this tape 
were answers to questions in the tape or 
repeating tongue twisters. Of the eight 
students who heard the English version 
there was a total of 109 interactions or an 
average of about 1 2 per student with a 
range of 8 to 23 interactions per 
experience. The two Spanish speaking 
students who heard the Spanish version 
interacted eight and thirteen times. 

3. Rating 

Five students rated the tape as "I liked 
it." Three were undecided. Responses 
ranged from "I like it" to "I don't like 
tongue twisters. I have a lot of work to 
do in the class." 

The two Spanish speaking students 
enjoyed both versions. One said it was 
nice to hear something in Spanish. 

4. Attention 

In every instance, evaluators reported 
that the child did attend to the material. 
(Note: Each child exhibited a different 
listening behavior but all were judged to 
be attending.) 
6. Discussion 

In five of the eight post-discussion 
sessions, students were expressive and 
responded appropriately to discussion 
questions. Three students were 
inexpressive. 
6. Appropriateness 

The tape was judged as appropriate for 
six of the eight students who heard the 
English version. For one it seemed 
inappropriate and for ore it was difficult 
to determine because the child was 
inexpressive. 

For the two students who heerd the 
Spanish version it seemed to be 
appropriate. 



BEST con IIIIAIIJISLE 



Genei a. 'tmpresiions 

The producer's format designed to elicit 
materini/student interaction did achieve 
that purpose and most children enjoyed 
attempting the tongue twisters. However, 
two students who seemed to have 
auditory sequencing problems or were 
relatively inexpressive hsd difficulty with 
the responses and remained inexpressive. 
I n spite of this it is felt they were 
motivated by and interested in the 
material. 

Two observers also noted that perhaps 
repeating the whole story twice, as the 
producers do, makes the tape too long. 

The length of the pauses programmed 
in the tape does not seem to be 
appropriate for some children. These 
children were ones who wanted to try the 
tongue twisters a second or third time, 
but were interrupted by the taped 
narrative. Other children took longer to 
begin their response and hadn't finished 
when the tape restarted. An allowance 
for these individual differences could be 
made by using an inaudible signal which 
stops the tape and allows the child to 
restart the tape when he's ready. 

Much of the success of this material is 
due to the talent and personality of Shari 
Lewis, the narrator. Her enthusiasm is 
contagious and especially effective for 
encouraging children to participate. 

Although the producers believe this is 
appropriate for Stage I * learners, the 
length of the presentation and the 
memory and verbal expression skills 
necessary tend to make it more 
appropriate for Stage I la learners. This 
tendency appeared during field testing. 



Cindy Lafkas 



^Stages 

Throughout this report, "stage" refers to one 
of four stages of development that have been 
defined by the project staff. A detailed 
examlnatton of the Learner Classif Icstlon 
System and the devetopmental stages cen t>e 
found in BrMging the Gap Between Materials 
and Learners: Maximizing Auditory 
instruction, Auditory Learning Monograph 
Series, Consortium on Auditory Learning 
Materials for the Handicapped, July 1974. 
Briefly, the stages are characterized as follows: 

Stage i Is characterized by egocentric, 
Isolated thoughts, necessity for proximity to 
learning situation, and individuality of 
responses. 

Stage I la Is characterized by inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib Is characterized by ability to 
solve problems if accompanied by concrete 
objects and sequenced events. Integration of 
self -concept, and selectivity In generalizing. 

Stage III Is characterized by ability to solve 
verlMl problems logically, exaggerated concern 
for self, and emphasizes group relationships 

Great Lakes Region Special Education 
Instructional NBterials Genta 



Vlichigan State University 
East Lansing, Michigan 
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DESCRIPTION "Nimble B. Bimble" and "The King 
and . . •** are two units in the 
Bi^'Linqual Early Learning Filmstrip 
Library designed to inprove student 
skills in listening, and auditory 
and verbal sequencing. This scries 
also helps stimulate student 
thinking, imagination and verbal 
expression. Interaction with the 
material is provided as the stu- 
dents are to respond to questions 
during the presentation of the tape. 



STUDENT 
OBJECTIVES 



-to improve listening s>.ills 

-to improve auditory and verbal 
sequencing 

-to stimulate thinking, imagination 
and expression of ideas 



PRODUCER Miller Brody Productions 
342 Madison Ave. 
New York, N.Y. 10017 



DATE 



1970 



CONTENT 



-six audiotape cassettes 
-six filmstrips 
-one teacher's guide 



COST 



$89.70 



PROCEDURE This unit is very adaptable in a 

variety of settings in which the 
students can respond verbally. 
Individual or snail group settings 
are most appropriate. Follow-up 
activities and teacher direction 
are suggested. Each of the les- 
sons is 10 minutes long. 



COMMENTS —strips are brightly colored 
cartoons 

--students with auditory sequencing 
problems may have difficulty, but 
still enjoy it 

—may be too long, but story is 
told twice so could be modified 

—entertaining and worthwhile 

—may be used effectively without 
visual 



EQUIPMENT 
NEEDED 



A cassette recorder and filmstrip 
projector is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Communication skills/ 
Auditory discrimination 


BI -LINGUAL EARLY LEARNING 
PI^iMSTRIP LIBRARY 

""Nimble B. Bimble" 
"Tha Kina aiul ..." 


Preschool/Primary CA: 4 MA: 5 



The vork presented herein was performed purauaat to a Grant from the U.S. Office of Education, Department of Health, 
Education and Welfare. Hoveverf the opinions expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Bducation, and no official endorsement by the U.S. Office of Education should be inferred. 
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For fiscal ^ear 1973-74 the Great Lakes 
Region Special Education Instructional 
Materials Center focused iu media/nnaterials 
efforts on instructional materials that could 
best be utilized by handicapped learners who 
vvere auditorally advantaged. A series of 
correlated strategies were conducted that 
included the evaluation of commercially 
available auditory instructional materials, the 
nrmiif ication of instructional materials to make 
them more effective for auditory learners, and 
the deimlopment of new auditory materials. 
A viiai aspect of this effort was the classroom 
eveluatton of available, moditied, and newly 
devetoped euditory instructional materials with 
handicapped children who best learn through 
the auditory modality. This paper Is one of a 
series of reports on audit9rv Instructional 
materials that details inf'^rmation collected 
through this classroom field testing. 

BepGOTt 

Jb OF FIELD TEST 
EVALUATICXyi 



Bowmar Reading Incentive Program 

Hones 

Description of Materials 

"Horses" is one of sixteen units of the 
Bowm&r Reading Incmtive Pn^ram. As 
published, the unit includes one cassette, 
one f ilmstrip, and student-use booklets 
which consist of the color photographs of 
the filmstrip and the printed script of the 
cassette recording. The objective is to 
teach reading. For field testing, only half 
of the audio component (tlme-5:41) was 
used, and not the accompanying filmstrip 
nor the boolclet. Thus, the goal was 
changed from reading to listening - 
learning through the auditory channel. 
The lape was further modified to include 
three content dependent pre- and post- 
test questions which ask the student to 
supply the missing word. With these 
additional two minutes, the total tape 
time is about eight minutes. 

The following data is based solely on 
the modified field test version of 
"Horses". 

Story 

A masculine voice, against intermittent 
background guitar music, tells about 
Robin, an elementary aged girl, and her 
horse, Sam. The narrative provides 
information about the care, training, 
nature and exhibiting of horses. 

Objeetivei 

1 . The student will obtain factual 
information about an area of interest. 

2. The student will acquire vocabulary, 
comprehensive and critical listening 
skills. 



BEST con mm. 



Field Teit Population 

"Horses" was field tested with seven 
students assessed as auditory learners. 

4 learning disabled students were 
assessed as Stage I la*. 

3 blind students were assessed as one at 
Stage I * and two ot Stage I lb*. 

Equipment 

Equipment required to use this material 
consisted of a cassette recorder for 
presenting the material and another 
recorder for recording the student's 
responses to questions and any other 
verbal interactions with the tape. In 
addition, the modified version of this tape 
included inaudible pauses which stop the 
tape after each pre- and post-test 
qu3Stion. To restart the tr \ it was 
necessary to push a restart i utton. This 
feature was utilizeo in four of the field 
tests, and necessitated the use of an 
Audiomate Cassette Recorder and a 
student-operated restart button. On the 
other three occasions, the evaluator 
topped and started the tape manually 
on the regular cassette recorder. 

Field Test Findings 

1. Pre-test/Post-test Performance 

Based on seven evaluations, four 
students performed better on the post- 
test. The other three students answered 
none correctly on pre- or post-tests. 

2. Material/Student Interactions 

While the tape does not call for 
interaction other than the pre/post 
questions, four of the seven students 
did interject comments, rrovements, 
expressions during the story. 

3. Student Rating 

4 liked tape 
2 not sure 

1 did not like 

5 wished to hear second part 

2 did not wish to hear second part. 
(One student liked the tape, but did 
not wish to hear second part; the two 
students who were not sure if they 
liked it did wish to hear second part.) 

4. Student Attentiveness 

Based on behavioral observations, 
evaluators judged six of the seven 
students to be attentive throughout the 
tape. The other was somewhat attentive 
with periodic lapses. 

5. Discussion 

Limited expressive discussion was 
evident in six of the occasions. 
Students answered briefly and 
unenthusiastically the questions posed 
by the evaluator. One student (blind. 
Stage Mb) was especially expressive. 

6. Appropriateness (Material/child match) 

Evaluators judged the material 
appropriate for two students (blind. 
Stage Mb), somewhat or questionably 
appropriate for three, and not 
appropriate for two. 



General Comments 

1. Whether the tape stopped 
automatically and was restarted by the 
student with the restart button or was 
stopped and started by the evaluator 
with the regular recorder made no 
observable difference. 

2. The pre/post test questions asked the 
student to supply three uncommon 
vocabulary words which occurred only 
twice each, early in the story. All seven 
students scored 0 on the pre-test; only 
four could recall any of those words on 
the post-test (3 students recalled one 
word, only one student recalled two 
words, no one recalled all three words.) 
It seemed too difficult a task in 
auditory selective recall. The particular 
questions were probably not reliable 
measures of learning. All seven students 
were able, to some degree, to discuss 
the content indicating more learning 
than the post-tests did. 

3. The two times that the material was 
considered appropriate were when It 
was used with totally blind Stage Mb 
learners. Every evaluator who judged it 
less than appropriate indicated that the 
tape contained too much content with 
too little redundancy to be sufficient 
in itself for any but extremely capable 
auditory learners. (Use of the filmstrip 
and/or the student book, as prescribed 
by The publisher, would provide the 
additional input for making "Horses" 

a good learning material for sighted 
learners. 



Phyllis O'Connor 



^Stages 

Throughout this report, "stage" refers to one 
of four steges of development that have been 
defined by the project staff. A detailed 
exemination of the Learner Clessificetion 
System and the developniental stages can be 
found In Bridging the Qep Between Materleis 
and Learners: Maxlmiaiiig Auditory 
Instruction. Auditory Leerning Monograph 
Series, Consortium on Audii iMrning 
Materials for the Handicappea, . *ily 1974. 
Briefly, the stages are cheracterizod as follows: 

Stags I is characterized by egocentric, 
isolated tnoughts. necessity for proximity to 
learning situation, and indivkiuality of 
responses. 

Stags I la is characterized by inconsistent 
and unpredictable cognitive beheviors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib is characterized by ability to 
solve problems if accompanied by concrete 
objects and sequenced events, integration of 
self •concept, and selectivity in generalizing. 

Stage III is characterized by ability to solve 
verbel problems logicelly, exaggerated concern 
for self, and emphasizes group reletionships. 



Greet Ukes Rnkxi Special Education 
Instructkyial ^/Eterials Center 



Michigan State University 
East Lansing, Michigyi 



ERLC 



DESCtllPTION Bowmar Reading Incentive 3erle^ 
contains several^individual units 
(i.e. 9 Horses, Motorcycles « Mini- 
bikes and Drag Racing) • This 
series is designed to motivate 
disinterested readers, improve 
reading abilities and strengthen 
listening skills. This material 
also makes students aware of the 
subjects which are discussed in 
the series and therefore, expands 
their reading in varied media. 
The script from the audiotapes 
and photographs from the film- 
strips are reproduced in student 
books. 



STUDENT 
OBJECTIVES 



--to motivate interest in reading 

—to improve reading abilities 

—to improve listening skills 

—to become familiar with horses, 
motorcycles 9 minibikes^ and 
drag racing 



AUTHOR Ed and Rugh Radlauer 



PRODUCER Bowmar Publishing Corporation 
622 Rodier Dr. 
Qlendale, CA 91201 



CONTENT 



—three audiotape cassettes 

—one phonograph record (Drag 
Racing) 

—six filmstripa 

—one teacher's guide 

—student books 



DATE 



1971 



COMMENTS —male oonversational voice 

—high interest/low level reading 



PROCEDURE The filmstrips and audiotape cas*- 

settes should be presented together 
and the students may be given the 
student books during the presenta- 
tion or following it. Any number 
of students may attend the presen- 
tation. Teacher direction and 
follow-up activities are suggested. 
Each lesson is 10 minutes long. 
The teacher's guide provides cobi'- 
plete instructions. 



EQUIPMENT 
NEEDED 



A cassette recorder and filmstrip 
projector is required. 



FOCUS AREA 


TITIE 


RECOMMENDED FOR 


Reading 


Bowmar Rt.«ding Incentive Series 


Primary/Intermediate/Advanced 






CAt 9-10 MAt 7-8 



The work presented herein was perfonaed pursuant to a Grant free the U.S. Office of Education^ Department of Health* 
Education and Welfare. However* tlie opinions expreased herein do not neceaaarlly reflect the position or policy 
of the U.S. Office of Education* and no official eadoraeaeat by the U.S. Office of Bducation ahould be inferred. 



For fiscal year 1973-74 the Great Lakes 
Region Special Eiiucation Instructional 
Materials Center /ocused its media/materials 
efforts on instructional materials that could 
best be utilized by handicapped learners who 
iwere auditorally advantaged. A series of 
correlated strategies were conducted that 
included the evaluation of commercially 
available auditory instructional materials, the 
niKXlif ication of instructional materials to make 
them more effective tor auditory learners, and 
the devekipment of new auditory materials. 
A vital aspect of this effort was the classroom 
evaluation of available, modified, and newly 
devetoped auditory instructional materials with 
handicapped children who best learn through 
the auditory modality. This paper is one of a 
series of reports on auditory instructional 
materials that details information collected 
through this classroom field testing. 




Bowmar Reading Incentive Series 

Minibikes, Drag Racing 



Material 

"Minibikes" and "Drag Racing" are two 
units in the Bowmar Reading Incentive 
Series, the purpose of which is to 
provide remedial reading and stimulation 
of interest in reading. Each unit of the 
series is composed of a f ilmstrip. a ten- 
minute cassette audiotape, and student* 
use soft-back books which are the pf^^nted 
copy of the audiotape script and tht 
color photographs of the f ilmstrips. On 
the audiotape, a male voice gives direct 
information in a conversational tone. The 
kits may be used by the student(s) 
independently or with a teacher. 



Field Test Procedure 

"Minibikes" was field tested on two 
occasions using the audiotape only. "Drag 
Racing" was field tested five times, using 
the audiotape and the accompanying 
student book. Hence, the purpose was 
changed from providing remedial reading 
to 1) developing vocabulary, 
comprehension, and critical listening 
skills, and 2) experiencing successful 
learning through auditory materials of 
personal interest. 

Each of the seven sessions involved one 
evaluator and one student. First, the 
evaluator explained to the student the 
general content of the audiotape that he 
played. The tape began with three 
content-based pre test questions (a 
modification for the purpose of field- 
testing), then half of the presentation was 
ployed, followed by the same three 
questions. The evaluator then asked the 
student if he cared to hear the second half 
and why or why not. After playing the 
second half, the evaluator asked question*^ 
aimed at promoting discussion and asked 
the student to rate the tape. The sessions 
were recorded for convenience in iater 
evaluation of student responses. The 
evaluator also wrote behavioral 
observations and impressions during the 
sessions. 

Learners 

All seven learners were boys, students in 
half -day learning disabilities program and 
had been previously identified as auditory 
learners. One was Stage I*, four were 
Stage I la*, and two were Stage Mb*. 

Findings 

Each of the students given the pre- and 
post-tests increased their percent correct 
on the post-test, usually by 33 1/3. Only 
one student answered all three correctly 
on the post-test. The questions required 
attention to and memory of detail, which 
v^e the kinds of questions to which the 
material lent itself, but which seemed to 
be a difficult task for the children. 

The students all displayed interest and 
attention verbally and non-verbally. In 
four of the five instructional units which 
incorporated the student books, the 
observer noted the boys' interest in the 
pictures. All requested to hear the second 
part. All but one were expressive in 
discussing the content after hearing the 
tapes. All ratfHd it positively. 



Comments 

"Minibikes" and "Drag Racing" ciid seem 
appropriate for these Stage I and II boys 
in terms of interest and length. Thjre was 
insufficient evidence to determine 
whether the field test objectives were 
met. There was a large amount of 
information delivered auditorily at a 
fairly rapid pace without repetition. This 
aspect could hinder real learning, but the 
subject matter was such that the 
experiences were pleasant for the boys. 



Phyllis O'Connor 



^Stages 

Throughout this report, "stage" refers to one 
of four stages of development that have been 
defined by the project staff. A detailed 
examination of the Learner Classification 
System and the developmental stages can be 
found in Bridging tho Oap Between Materials 
and Learners: Maximizing Auditory 
Instruction, Auditory Learnirtg Monograph 
Series, Consortium on Auditory Learning 
Materials for the Handicapped, July 1074. 
Briefly, the stages are characterized as f ollovra: 

Stage I is cheracterized by egocentric, 
isolated thoughts, necessity for proximity to 
learning situation, and individuality of 
responses. 

Stage lie is characterized by inoonslstem 
and unpredictable cognitive behaviors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib is characterized by ability to 
solve problems if accompanied by concrete 
objects and sequenced events, integration of 
self-concept, and selectivity in generalizing. 

Stage III is characterized by ebility to solve 
verbal problems logically, exsgserated concern 
tor self, and emphasizes group relationships. 



eESI CQFY AVNUBtE 



ERIC 



Great Lakes Region Special Educstion 
Instructional ^'bterials Center 

Mdhi^n State IJnivisrsity 
East liinsiiig, Mirjii^in 



DESCRIPTION Bowmar Reading Incentive Series 

contains several individual units 
(i»e,f Horses, Motorcycles, Nini- 
bikes and Drag Racing) . This 
series is designed to motivate 
disinterested readers, improve 
reading abilities and strengthen 
listening skills. This material 
also makes students aware of the 
subjects which are discussed in 
the series and therefore, expands 
their reading in varied media. 
The script from the audiotapes 
and photographs from the film- 
strips are reproduced in student 
books. 



STUDENT 
OBJECTIVES 



— to motivate interest in reading 

— to improve reading abilities 

--to improve listening skills 

—to become familiar with horses, 
motorcycles, roinibikes, and 
drag racing 



AUTHOR Ed and Rugh Radlauer 



PRODUCER Bovnnar Publishing Corporation 
622 Rodier Dr. 
Glendale, CA 91201 



CONTENT —three audiotape cassettes 

—one phonograph record (Drag 
Racing) 

—six filmstrips 

—one teacher's guide 

—student books 



PROCEDURE The f ilmstrips and audiotape cas- 

settes should be presented together 
and the students may be given the 
student books during the presenta- 
tion or following it. \ny number 
of students may attend the presen- 
tation. Teacher direction and 
follow-up activities are suggested. 
Each lesson is 10 minutes long. 
The teacher's guide provides com- 
plete instructions. 



DATE 1971 



COMMENTS —male conversational voice 

—high interest/low level reading 



EQUIPMENT 
NEEDED 



A cassette recorder and f ilmstrip 
projector is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Reading 


Bowmar Reading incentive Series 


Prima ry/Intermediate/Aivanced 






CA: 9-10 MA: 7-8 



The work presented herb in was performed pursuant to a Grant from the U.S« Office of EducatioUt Departnent of Health « 
Education and Itelfare, However, the opinions expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Education* and no official endorsement by the U.S. Office of Education should be inferred. 



For fiscal year 1973-74 the Qreat Lakes 
Regton Special Education Instructional 
Materials Center focused its media/nrwterials 
efforts on instructional materials that could 
best be utilised by handicapped learners who 
weraauditoraily advanta»Ml. A series of 
corrAlatad strategies were conducted that 
Included tlie evaluation of commercially 
.ovailable auditory instructional materials, the 
modification of instructionel materials to make 
them rpore effective for auditory learnerSp and 
the devetopment of new auditory material* 
A vital aspect of this effort was the classroom 
evaluatton of available, modified, and newly 
devetoped auditory instructional materials with 
handicapped children who best learn through 
the auditory modality. This paper is cne of a 
sariei of reports on auditory instructtonal 
materlelsthat details information collected 
through this classroom field testing. 

Bfifport 

JUOFnELDTEST 

EV/AUIATION 



The Changing Ssasons 

Winter, Autumn 



The Chmgtng Seasons is a four cassette, 
four f ilmstrip unit from the Society for 
Visual Education of which "Autumn" and 
"Winter" are portions. Each portion 
describes seasonal changes which occur 
in nature and in family activities. Each 
portion is approximately eight minutes In 
length. 



O^iectives 

1 . To motivate children to ask questions 
about their environment 

2. To motivate children to explore their 
environment 

3. To present facts about seasons. 

Prerequisites 

Auditory memory, specifically attention, 
and selective recall at an instructional 
level are necessary for learning to take 
place. 

Field Test Prooedure 

Pre- and post-test questions were 
presented on tape before and aftor the 
commercially available material was 
presented. "Winter" was used with or 
without the f ilmstrip with eight Stage 1 1 * 
leerners. "Autumn" was used with four 
visually impaired Stage II learners without 
the f ilmstrip. 

Equipment 

1 . An Audlomate 590, with a restart 
button* for the content presentation 

2. A cassette recorder to record all verbal 
interaction during the experience 

3. An individual f ilmstrip viewer when 
the visual component was used. 

Field Test Findings 

1 . 80% of the students indicated that 
they "liked the tape." The remainder 
were neutral. No students appeared 
actually negative. 

2. The amount of interaction varied, 
many times due to observer's own 
interpretation of interaction with the 
material. 

3. 80% of the students did better on the 
post-test indicating that some learning 
did take place. One student appeared 
to be at competency level and secure 
in his original answers, which were 
good ones, but did not add anything 
specifically mentioned in the tape at 
the post-test. 

4. All students appeared to have been 
attentive during the presentation both 
with and without the visual. 
Extraneous movement, however, 
diminished somewhat with the addition 
of the visual component. 



'General Comments 

1 . The length of the material seemed 
appropriate for Stage II learners. 

2. The material generally held the 
children's attention. 

3. The use of the f Ilmstrip seemed to keep 
unnecessary movement to a minimum. 

4. Post-iest improvement appeared to be 
more significant when the f ilmstrip 
was used. 



Marsha C. Smith 



^Stages 

Throuehout this report, "stage" refers to one 
of four stages of devetopment that have been 
defined by the project staff. A detailed 
examination of the Learner Cassif ication 
System and the devetopmental stages can be 
found in Bridging the Qap Betwaan IMatarials 
and Laamars: Maximiaing AudHory 
inslrueiion. Auditory Learning Monograph 
Seriea; Consortium on Auditory Learning 
Materials for the Handicapped* July 1974. 
Briefly, the stages are character lied as follows: 

Stage I is characterized by egocentric, 
isolated thoughts, neoessity for proximity to 
learning situatton^and jndivkluality of 
responses. 

Stage lie is characterized by inconsistent 
and unpredictable cognitive liehaviors, 
recssdty for concrete objects, salecthrlty in 
generalizing and affinity for the obvious. 

Stage lib is characterized by ability to 
sohre problems if accompanied by concrete 
objects and sequenced events, integmtton of 
self-concept, and selectivity in generalizing. 

Stage ill is characterized by ability to solve 
verbal problems logically, exaggerated concern 
for self, and emphasizes group relationships. 



BEsi con NlMi 



Great Lakes Region Special Education 
Instructional IVEterials Center 

Michigan State University 
East Lansing, Mdiigan 



FRir 



DBSCRlPTIOt; The Changing Sea one is an audio/ 
visual presentation in fuur parts 
(Winter « Autumn « Summer and Spring) 
to be used as a supplement with 
primarv level students to explore 
their r wn environment. Three of 
the four lessonr emphasize seasona?. 
chanqi.'S. The other less<.i stressea 
nesting habitn 9f three bird faiH' 
iliecs. Ml ol uhs lejsons enplain 
simpl'9 Sw xence concepts • uch as 
float ingr shadows and ml^^ation. 




STUDENT 
0BJrcTIVI3£ 



—to motivate children to ask 
questions regarding their 
environment 

•-to present information about 
nature 

— to improve vocabulary 



AUTHOR 



Jeanne Bendink 



PRODUCER Singer 

Society for Visual Education 
1345 Civarsey Parkway 
Chicago, II 60614 



CONTENT 



-four audiotape cassettes 
-four filmstrips 
-one teacher's guide 



DATE 



1973 



PROCEDURE This material can be used with or 
without the visual. Each segment 
is to be used -separately as a 
supplemental part of jn elementary 
study unit. Audio portion is 
primary input. Each lesson is 8 
minutes in length. 



COST 



$40.50 



EQUIPMENT 
NEEDED 



A cassette recorder and a filmstrip 
projector is needed. 



COMMENTS --visual component adds to educa* 
tional experience 

—well prepared 

—audio portion clear and concise 



FOCUS AREA 


TITLE 


RECOMMENDED 


FOR 


Science 


The Changing Seasons 


Primary/Inte mediate 


CA/NAt 6 



The vork present^ herein was perforaed pursuant to a Grant froe the U.S. Office of Educatiotti Department of Healtht 
Education and Uelfare. Hovever. the opinions expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Education, and no official endorsement by the U.S. Office of Education should be Inferred. 



For f iicil year 1973-74 the Great Ukee 
Region SpecM Education :n«tr>ictiorui| 
Materiato Center f ocuaad Its media/ntaterialt 
efforts ori iftttructkmal nmeriait that couM 
beet be utilised by handicapped learners who 
ware auditorally advuntagad. A aeries of 
corralatad strategiei were eonducted that 
included the evaluation of commerclaliy 
available auditory instructional materials, the 
modification of instructional materials to make 
them more effective f c-r auditory learners, ard 
the devetopment of new auditory materials. 
A /iv%\ aspect of this e:f ort was the clesvoom 
evaluation of available, modified, and newlv 
tfevi toped auditory inrructtonel materials with 
handicapped chiklrer who best learn thiough 
the audito--y modalitv. This paper Is one of a 
series of repons on auditory instructional 
materials the; details information collected 
through this cfo uroom field testing. 




EVALUATION 



LMsoovsripq NumTier Facts 
Odd and Fvsn Numbers 



Story 

Through a musical story of Noah's Ark, 
the student is exposed to the concepts 
of odd and even numbers. Students are 
instructed by the tape to draw dots. 



Proendure 

1. In field test settings, the material was 
used with e cassette recorder, paper 
and pencil. 

2. Students were requested to listen to 
two pre-test questions, listen to the 
musical story and draw dots when 
directed to do so, and finally to ^inswer 
post-test questions. Pre* and post-test 
questions were; 

A. Even numbers come in 

(pairs). 

B. If a number isn't even, it must 
be (odd). 

3. The unit cen be used with individual 
students, small groups, or an entire 
ciess. The unit can be used without 
teacher guidance and assistance. 

4. The length of the entire unit (questions 
and story) is approximately ten 
minutes. 

Material Comments 

''Odd and Even Numbers" is one unit 
from the Dkcoyering Number Facts series 
of eight cassette tapes. Field test 
evaluations used only one tape, and 
modified it for evaluation by adding pre- 
end post-test questions. 

Leame/ Comments 

"Odd end Even Numbers" was evaluated 
with eipht students on an individual basis 
in a regular classroom. 

Evaluation Comments 

Based upon evaluation data from eight 
students, fhe following was observed: 

1. Six of the eight students rated the 
tepe positively (they liked it), one 
student was not sure, end one did not 
lilce the tape. 

2. Five of the eight students evaluated 
attended to the tape. 

3. The meterial appears to be appropriate 
for the following audiences: 

Stage I * Not appropriate 
Stage lie* Appropriate 
Stage lib* Appropriate 
Stage III* Appropriate 



Summary 

With the appropriate audience, the 
objective of discrimination between odd 
and even numiws was achieved through 
this unit. The unit, however, app^rs to 
be of a supplementel nature, requiring 
prior experience in dealing with the 
concept. 

Drewing dots provided opportunity for 
parxicipation which appeared to help 
students attend to the unit. 



Bill Anderson 



^Stages 

Throughout this report, ''stage'' refers to one 
of four stages of development that heva been 
defined by the prniect staff. A detailed 
extfmlnatlonof the Learner Classification 
System and the developmental stages cen be 
found In BrMgInQ the Qep Betmen Materials 
and Leerfiers: Maximising Auditory 
Inslnielion, Auditory Learning Monograph 
Series, Consortium on Auditory LMrnIng 
Materials for the Handicapped, July 1974. 
Briefly, the stages are characterized as follows: 

Btaga I iSGharacterlzed by egocentric, 
isolated thoughts, necessity for proximity to 
learning situation, and individuality of 
responsee. 

Stage Ha is charscterized by Inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete ot^ects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib is characterized by ebllity to 
solve problenis if accompanied by concrete 
objects and ssquenoed events. Integration of 
self -concept, and selectivity in generalizing. 

Stage III is characterized by ebllity to solve 
verbal problems logically, exaBierated concern 
for self, and emphasizes group relationships. 



BESICOPYMW 




Great Lakes Region Special Education 
Instructional mtaia\s Center 

Michigan State Ltniversity 
East Lansing, Michi^ 




DESCRIPTION DiBCOverinq Number Facts > Number 
Riddlea/Odd and Even Numbers arc 
two examples of lessons that intro- 
duce numbers f math concepts i number 
facts under 10 i odd and even num- 
bers and explains why we use num- 
bers. The infoz "nation is presented 
through songs* stories and music. 



STUDENT 

OBJECTIVES --to learn numbers and why we use 
them 

—to learn math concepts 

—to learn number facts under 10 



PRODUCER 



Troll Associates 
320 Rt. 17 
Nahwahi NJ 07430 



CONTENT 



—eight audiotape cassettes 



DATE 



1971 



PROCEDURE Any number of students may listen 

to the audiotape cassettes and 
respond as directed. No teacher 
direction is necessary during the 
listening time. Each lesson is 
6 minutes long. 



COST 



$36.80 



EQUIPMENT 
NEEDED 



A cassette recorder is required. 



COMMENTS — music and lyrics are enjoyable 
—good supplemental material 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Mathematics 


DISCOVERING NUMBER PACTS 


Preschool/Primary CA/MAi 4 




Number Riddles 






Odd and Even Numbers 





Tha work presenud herein was parfonied purBuant to a Crant from the U«S. Otlice of Education, Departnent of Health, 
Education and Welfare. However, the opinions expressed herein do not neceasarlly reflect the position or policy 
of the U.S. Office of Education, and no official endorsement by the U.S. Office of Education should be Inferred. 

ERIC 



For f im year ; 073-74 tlie Great Lakes 
Reoton Special Education Imtruetional 
Materiali Center focuiad Iti media/materials 
efforts on instructlonel materials that could 
beet be utilited by handicapped leerners who 
were auditorally advantaged. ^ series of 
correlated strategies were conducted that 
Included the eveluatlon of commercially 
availebto auditory instructional materials, the 
modH icatiufi of instructional materiels to meke 
them more effective for auditory learners, and 
the devetopment of new auditory meterials. 
A vitai aspect of this effort was the classroom 
evafuatk>n of available, modified, and newly 
devetoped auditory Instructtonal materials witl. 
handicapped children who best leern through 
the auditory modality. This paper is one of a 
series of reports on auditory instructkinal 
materiels that details information collected 
through this classroom field testing. 

Bsport 

AOFRELDTEST 
EVALUATION 



Fantastic Fablas: Valuasfor 
Tomorrow 

Finnegelwyk Visits the Earth 
Story 

To determine If the planet Earth is ready 
to join an Interplanetary Galaxy, an 
exploratory team headed by Finnegelwyk 
is sent to Earth and meets an Earth man, 
Mr. Green, who takes them on a tour. The 
story is told by Finnegelwyk who uses a 
voice that sounds like it Is from outer 
space. Ecological and environmental 
aspects of food, health, spatial freedom, 
pollution, etc. are discussed in an 
interesting and humorous format. 



Prooedure 

1 . In field test settings, the material was 
used with a cassette recorder. 

2. Students were requested to listen to 
four pre-test questions at the beginning 
of the tape, listen to the tape, and 
respond to the same four questions in a 
post-test. The questions asked were: 

A. Why did Finnegelwyk visit the 
Earth? 

B. What did Finnegelwyk think about 
the food Earth people eat? 

C. Mr. Green mentioned some reasons 
why people live in cities. What were 
the reasons? 

D. What are some of the causes of air 
pollution? 

3. The unit can be used with isidividual 
students or small groups. The unit is 
self-instructional; it can be used 
without the teacher, but it is not 
recommended. There is information on 
the tape that could promot^i^ a good 
discussion. 

4. The length of the entire unit 
(questions, listening, and discussion) 
should take approximately 20 minutes. 

Material Comments 

"Finnegelwyk Visits the Earth" is one 
unit from the Fantastic Fabtos-Values 
for Tomorrow series. Each unit contains 
a f ilmstrip, comic bock, and cassette 
tape. "Finnegelwyk" was modified for 
evaluation by using only the cassette tape 
and adding pre- and post-tests. 

Learner Comments 

"Finnegelwyk" was evaluated with three 
student populations: visually 
handicapped, learning disabled, and 
regular classroom. 

Evaluation Comments 

Based upon evaluation data from 15 
students, the following was observed: 

1 . Five of ten students (50%) said they 
liked the unit, four students (40%) 
were unsure and one student (10%) 
did not I ike the tape. 

2. Ten of the fifteen students (67%) 
"paid attention" to the tape, two 
students (13%) did not. and three 
students (20%) did at first but became 
uninterested. 

3. The material appears to be appropriate 
for tlie following audiences: 

Stage I * Not appropriate 
Stage I la* Not appropriate 
Stage Mb* Appropriate 
Stage III* Appropriate 



Summary 

Taking the results of the evaluation data 
alone, "Finnegelwyk" appears to be 
acceptable for use in the classroom with 
certain students. There are, however, 
other facts about the material that are 
not revealed in the data. 

\v many cases observers noted that the 
tape appeared to present information at 
too fast a rate for the learner and that the 
tape itself was too long. Perhaps including 
the visual component would reduce this 
deficiency. Also, comments by some of 
the students indicated they thought the 
tape "boring". 

In summary, "Finnegelwyk" appears 
to achieve its specified objectives of 
identifying sources of ecologicel problems 
and showing how. the Earth might appear 
to an outsider, but some questions have 
been raised about how well students 
"like" the unit when it appears in the 
solely auditory format. 



William Anderson 



^Stages 

Throughout this report, "stage" refers to one 
of four stages of devekipment that have been 
defined by the project staff. A detailed 
examination of the Learner Classification 
System and the developmental stages can be 
found in Bridging the Gap Between Materials 
and Learners: Maxlmlilng Auditory 
Instruetion, Auditory Learning Monograph 
Series, Consortium on Auditory Lesrning 
Materials for the Handicapped, July 1974. 
Briefly, the stages are characterized as follovvs: 

Stage I is characterized by egocentric, 
isolated thoughts, necessity for proximity to 
leerning situation, and individuality of 
responses. 

Stage lie is charscterlzed by Inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib Is characterized by ability to 
solve prablems if accompanied by concrete 
objects and sequenced events, imegratlon of 
self -concept, and sslectivlty in generslizing. 

Stage III is characterized by ability to solve 
verbal problems logically, exaggerated concern 
for self, and emphasizes group relationships. 



BEST COPY AYNIMU 



Great L^kes Ragkxi Special Education 
Instructional ^/bte^ials Center 

Michigan State Unive'sity 
East Lansing. Michigan 
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DESCRIPTION Finneqelwk Visits the Earth is one 
fltnry in the Fantastic Fabiesi 
V alues for Tqitior row series. Thesd 
stories are designed to motivate 
•/ounq readers to interact wi<:h sub- 
ject matter and participate eagerly 
in reading. The stories cover such 
ar&as as fears of the unknown ecol- 
ogy* h \n intera'^tion and drugs. 
The filmstrips are cartoons that 
relate to the subjects presented on 
the audiotape cassettes. Easy 
reading comic books accompany the 
audiotape cassettes and filmstrips 
so thct the students may follow 
along with the story. 




STUDENT 
OBJECTIVES 



—to interact with subject matter 
—to enjoy reading 



AUTHOR 



Judy Berke 



CONTENT 



—four audiotape cassettes 

--comic book 

—four filmstrips 

— one teacher's guide 



PRODUCER Warren Schloat Productions, 
115 Tompkins Ave. 
Pleasantville, N.Y. 10570 



Inc. 



DATE 



1973 



PROCEDURE The students are to listen to the 

audiotape cassettes while viewing 
the filmstrips. Individual, snail, 
or large group settings are all 
appropriate. Teacher direction is 
not necessary during the presenta- 
tion of the material, but the 
teacher should promote follow-up 
discussions. Each lesson is 15 
minutes long. 



COMMENTS — no words on cartoon filmstrips 

--may be good high interest/ low 
level 



EQUIPMENT 
NEEDED 



A cassette recorder and filmstrip 
projector is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Reading/Values 


FANTASTIC FABLES x 


Intermediate/Adolescent 


VALUES FOR TOMORROW 


CA/MA: 9 




Finnegelwyk Visits the Earth 





The uotk presented herein was perfonMd pursuaat to a Grant froe the U.S. Office of Bducation« Department ol Healthy 
Education and Welfare. Kovever. the opinions expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Education, and no official endorseaeat by the U.S. Office of Education should be inferred. 
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For fiittl y«8r 1)73-74 tho Crttt Uket 
Region Sptfctail Education Ir.itructional 
Matariait Oantur focused its nwdia/materiali 
afforu on intiructlonal matariait that could 
bast ba utiliiad by handicappad laarnart who 
wara auditorally advantaged. A eerlas of 
correlatad strategies Mra conducted that 
included the evaluation of commercially 
availabia auditory instructional materials, the 
modification of instructional nAtarialsto maica 
them more effective for auditory learners, and 
the developmant of new auditory materials. 
A vital aspect of this effort vvas tha classroom 
evaluation of available, modified, and newly 
developed audltiiry Instructional materials with 
handicapped chlldran who best learn through 
the auditory niKXlality . This paper Is one of a 
series of reports on auditory Instructional 
materials that details Information collected 
through this classroom field testing. ^ 

Bsport 

OF HELD TEST 
EVALUATION 



Geometric Shapes 



Descriptiofi 

"Geometric Shepes" is one of several 
similar audio f lashcard programs from 
Educational Development Corporation, 
designed for use with the EDC Audio 
F lashcard Reader. The program consists 
of 24 audio f lashcards and a booklet of 
exercises and achievement tests. The 
shapes presented are circle, oval, 
rectangle and square. Following each set 
of cards dealing vaixh one of the shapes, 
the student is directed to turn to an 
exercise in the booklet as a check-up. 
Upon completion of all cards and 
exercises, the student takes an 
achievement test. 

Ptacedure 

''Geometric Shapes'' was field tested with 
eioht students assessed es auditory 
learners of which: 

Regular L.D. 
Class Class 
3 were at Stage I 2 1 
Swereat Stage lla 4 1 

For the regular c/asa iHudania, 
procedures, problems and generel 
impressions follow: 
Procedures 

1 . The Achievement Test vwas 
administered as a pre-test. 

2. Based on the errors on the 
Achievement Test, cards were selected 
which corresponded to the errors and 
were presented to the child, (i.e. the 
circle cards were given to the child who 
dkJ not identify circles on the pre-test). 

3. The child listened to the set of audio 
f lashcards using the audio f lashcard 
reader. 

ERJC 



4. Upon completion of the cards, the 
exercise was administered to the child 
as a post-test. 

5. The child was asked to rate the tape. 
Problems 

Each button of the eudio f liashcard 
reader must be held down completely 
for the entire sentence to be read. 
When a chile forgot this and raised his 
finger, the sentence stopped. Either 
because the instructions were not clear 
or for some child-related reason, the 
sentences on the f lashcard were not 
completed on numerous occasions. 
Mary times the child did not realize 
th'it part of the sentence was missing 
a id went on to push the next button. 
At times he realized it wes incomplete, 

\ but was unsure of what to do to 
>BWrect it. 

General Impressions 

1 . Because of some behaviors which 
indicated the child's confusion, the 
observers interacted frequently with 
the child. Instructions which 
accompanied the material were 
incomplete for the child to use it 
successfully without additional input. 

2. The children seemed very preoccupied 
with the audio f lashcard reader. They 
seemed very anxious to keep on 
pushing buttons, anticipating when 
they would push the next one. 
Questions which were asked on one of 
the tracks wrint unanswered as the 
child pushed the next button without 
responding. Yet wnen one of the 
observers asked the same question, the 
child responded, although often 
incorrectly. This seems to indicate 
some difficulty with the medium which 
may be interfering with leerning. 

3. The pre/post-test procedure may have 
added to the ineffectiveness of the 
material, it was difficult to assess 
learning with the achievement test and 
exercise sheet used as the pre/post 
measure. They are not parallel forms 
and were ineppropriately used in field 
testing. 

4. The amount of cognitive material on 
each of the audio f lashcards was not 
integrated but rether isolated factual 
statements which made it difficult for 
the children to process the information 
and learn from the m'^terial. After 
listening to a unit the child often 
appeared confused or expressed his 
confusion. The children did not seem 
eble to integrate the isolated facts as 
they were presented. 

Based on findings with these students, 
the procedure was changed for use with 
the laaming disabled children. 1 1 was 
hoped that this procedure would be more 
effective and in 'act more in line with the 
manufecturer's intended use. 



Procedure 

1 . The Achievement Test was 
administered as a pre-tCfSt. 

2. The General Introduction audio 

f lashcard and cards 1 and 2, which 
present the concepts of open and 
closed figure which eppear throughout 
the material, were presented. 

3. Based on the errors on the 
Achievement Test, cards were selected 
which corresponded to the errors end 
were presented to the child. 

4. The child listened to the set of eudio 
f lashcards, using the audio f lashcard 
reader. 

5. Upon completion of the cards, the 
exercise sheet, which corresponded to 
the cards, was completed by the child. 

6. The Achievement Test, Alternate 
Form, then edministered as a post- 
test. 

Problems 
As in the f i''5t field test situation, 
children hudl difficulty holding each 
button down until the completion of 
the message. At times they did not 
realize they had missed part of the 
message. (Perhaps just standing iat the 
machine, instead of sitting, would help.) 

General Impressions 

1 . The addition of the General 
Introduction card and cards 1 and 2 
which presented the basic cpncepts of 
the entire materiel seemed to reduce 
the child's confusion which eppeered in 
field tests with children in reguler 
classes. 

2. The use of the exercise sheet es e 
practice activity seemed to allow for 
the integration of the cognitive 
material. The post-tests showed that 
some learning took place. (This 
measure of learning is taken only on 
the improvement on the post-test based 
on the materiel which was presented. .. 
It excludes the errors which did not 
relate to the material presented.) 

3. The children did not seem to be 
preoccupied with the audio f lashcard 
reader. They enjoyed the experience, 
it was "really fun". 

Condutions 

This material, when used as specified by 
the producer^ seems to be en eppropriate 
learning material for Stage I and I la 
students. However, additional 
instructions, interaction, and feedback 
from a person familiar with the content 
of the unit and the operation of the audio 
f lashcard reader may be necessary. 

Cindy Lafkas 



BEST COPY AVAiUBU 



Great Lakes Rrakyi Special Education 
lnstructk)nal ^^terials Center 

Michigan State Universit/ 
East Lansing, Michigan 



DlSCRIPTION Geometric Shapes I teaches students 
to Identify triangles* squores* 
rectangles I circleSf and ovals and 
to be able to distinguish between 
squares and rectangles* and ovals 
and circles. The audiotape cas- 
sette and flashcards should be 
repeated several times in order 
for students to master learning. 



STUDENT 
OBJECTIVES 



-to identify triangles* squares, 
rectangles f circles and ovals 

-to distinguish between squares 
and rectangles, ovals and 
circles 



AUTHOR 



Clarkson and Kranyik 



CONTENT 



—one audiotape cassette 

—27 flashcards 

— one teacher's guide 



PRODUCER Educational Development Center 
39 Chapel St. 
Newtcn, Mass. 02160 



DATE 



1973 



PROCEDURE The material is designed for use 

in segments to be followed by the 
exercise sheet and finally bv the 
achievement test. Individual or 
small group settings are appro* 
priate. Follow-up activities are 
suggestud. Each lesson ia 10 
minutes long with a total of 3 
lessons • 



COST 



$162.00* coB^lete series 



EQUIPMENT 
NEEDED 



COMMENTS — neede more coB^lete and specific 
directions for independent child 
use 

—though intention ie for instruc- 
tional use* seems to be more 
supplemental 



A cassette recorder and flashcard 
reader is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Mathematics 


Geometric Shapes I 


Primary CAs 4 MAs 5 



The work presented hereto woe performed pursuant to a Grant free the U.S. O^^iee of Education. Department of Health, 
education and Wirlfare. However, the opinions eipreeaed herein do not neeeeaarily reflect the poeition or policy 
of the U.S. Office of Education, and no offiriel endoraceene hy the 0.8. Office of Education should be inferred. 



For fiscil year 1973-74 the Great Lakes 
Region Special Education InitruGtlonal 
Materiait Center focinBd itt media/materials 
eNortaon inetructlonal materials that could 
best be utiliied by handicapped learners who 
Mrs auditorally advantaged. A series of 
correlatad itrategies vvere conducted that 
included the evaluation of oomnnercially 
availsble audhory instructional nnateriels, the 
modification of instructional materials to maice 
them more effective for audKory learners, and 
the developmem of new auditory materials. 
A vital aspect of this effort was the clasvoom 
evaluation of available, modified, and newly 
developed auditory Instructional materials with 
handicapped children who best learn through 
the auditory rnodalfty. This paper is one of a 
eerles of reports on auditory instructional 
matarielathat details information collected 
through this clasvoom field testing. 




Learning Basic SIcilli Tlirougli Music 
Seat Belts, Growing 



ivnenw 

''Seat Belts" and "Growing" are two 
songs from the Acti¥ity Records series 
entitled Learning Bask Skllla Through 
Musk by Hap Palmer. Both of the folk- 
style songs feature original lyrics sung by 
a male voioe with a guitar 
accompaniment. "Seat Belts" stresses the 
importance of buckling seat belts *ivhile 
In the cer. "Growing" tells ebout the 
growth process of living things. Except 
for particular content « the songs are quite 
similar and as they appear in the same 
series, they are evaluated as one unit 



Uamen 

These songs were field tested with five 
Stage I * learners, three of whom were 
trainable mentally impaired, one was 
visually impaired, and one learning 
disabled. The songs were used with some 
of these children more than once for a 
total of eight instructional units. 

Field Test Proeedure 

For convenience in field testing, each 
song was recorded onto a cassette tape 
and two pre* and post-test questions were 
added for eech song. The song, pre- and 
post-test questions, end e discussion 
fblk)wing the post-test in which the 
student was asked to rete the tape, 
completed the instructional unit. 

Ei|uipnimt 

The equipment used for field testing was 
a cassette recorder to play the 
Instructional experience. Another cassette 
recorder was used to record the entire 
experience. 

Findings 

The children showed widely varied 
responses to the material and the 
experience. For example, the learning 
disabled child was very responsive to the 
evaluator and the equipment, but not to 
the content. The visually impaired child 
v\«s very attentive to the music and could 
repeat directly from the song on the post- 
test. The trainable children were 
inconsistent in their responses. 

All the children rated the tape 
positively; they liked the songs, regardless 
of whether or not they leerned. The 
learning disabled child said he liked it 
but would prefer a story. 



Comments 

1 . in the reports from the field tests with 
the trainable students, the f reiiuent 
comment of the evaluators was that 
repetition of the nrviteriai viould be 
necessary if learning were to occur. 
One exposure, while enjoyable, was 
just not sufficient for learning. 

2. These songs did not provide repetition 
in the lyrics nor en invitation to the 
children to sing elong and thus were 
not perticipation songs. They required 
euditory memory end auditory 
selective recall at an instructional level 
for learning to take place. If the lyrics 
were repeated and the children invited 
to sing atong. they might be able to 
learn some of the concepts included. 



Marsha C. Smith 



^Stages 

Throuehout this raport. "itaea" refarsto one 
of four stagas of developfnam that hava baan 
dafinad by tha projact staff. A datallad 
axamlnatton of tha Learnar Classif ieatkin 
System and the davatopmental stages can be 
found In BrMoNig tha Gap Beiwaen Matarials 
and Laarnars: Maximiaing Auditory 
Instruetion, Auditory Learning Monograph 
Series. Consortium on Auditory Lrarning 
Materials for the Handicapped. July 1074. 
Briefly, tha stages are characteriied as foltoMS: 

Slags I Is characterized ft»y egocentric, 
isolatad thoughu. necessity for proximity to 
iMrning situation, and indlvMualltv of 
responses. 

Stage lla is characterited by inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete obiccts. sslectivhy in 
generalizing and affinity for the obvious. 

Stage i lb is characterized by ability to 
solve problems if acco mp anied by concrete 
obiects and sequenced events. integrati6n of 
self-concept, and selectivity in generalizing. 

Stage III is characterized by ability to salve 
verbal problems logically, exaggerated concern 
for self, and emphasizes group relationships. 
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Great Laices Region Special Education 
Instructional N/§terials Gsntfir 

Michigan State University 
East Lansing, Michigan 



DESCRIPTION 



Learning Basic Ski 11a Throug h 
Music is one unit in the Activity 
Records series. One of the phono- 
graph records » subtitled Health 
and Safety , discusses, as examples, 
Seat Belts and Take a Bath. The 
presentation on Seat Belts tells 
why seat belts are necessary and 
how they can help save lives in 
sone incidents. Take a Bath 
explains the in^rtance of cleanli- 
ness and good grooming. The other 
phonograph record, designed as a 
supplemental listening activity 
for preschool children, discusses 
such items as "growing up** and the 
different kinds of clothing boys 
and girls wear. Information about 
daily living skills are also pre- 
sented on this phonograph record. 




AUTHOR 



Hap Palmer 



STUDENT 
OBJECTIVES 



—to become aware of the importance 
of seat belts 

--to realize the importance of 
cleanliness 

—objectives differ with song topic 



PRODUCER Educational Activities, Inc. 
P.O. BOX 392 
Freeport, N.Y. 11520 



CONTENT 



—two separate phonograph records 



DATE 



1970 



PROCEDURE The phonograph records may be used 

as desired by the teacher. Direc- 
tions for any student actions are 
included on the phonograph record. 
It is suggested that the teacher 
use this material in a small or 
large group setting and that he 
be present during the lesson and 
after for possible follow-up 
activities. Each lesson is 3 
minutes long. 



COST 



$5.95 



EQUIPMENT 
NEEDED 



A phonograph is required. 



COMMENTS — very pleasing music 

—clear directions 

— auditory memory (auditory 
attention) 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Daily living skills/ 
Communication skills 


ACTIVITY RECORDS 


Preschool/Elementary CA/MAs 3 


Safety Education/Self Care 


Learning Basic Skills 
Through Music 


Preschool/Primary CA: 4 NAs 3 



Ths work prascnetd hersln was perfonwd purausnt to a Grant fron the U.S. Office of Education. Department of Uealtht 
Education and Welfare^ However, the opinions eipreaaed herein do not necesaarlly reflect the poaltlon or policy 
of the U.8* Office of Education, and no official endorsement by the U.S. Office of Education ahould be Inferred. 
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For f itcsl year 1973-74 the Great Lakes 
Region Special Education Instructional 
Materials Center focused its rnedia/matarials 
efforts on instructional materials that could 
best be utilixed by handicapped learners 
mre auditorally advantaged. A series of 
correlated strategies Miere conducted that 
incluUed the evaluation of comnnercially 
a-.Bilable auditory instructional materials, the 
nnodif Ication of instructional materials to make 
them nfH>re effective for auditory learners, and 
the development of new auditory materials. 
A vital aspect of this effort was the classroom 
evaluation of available, modified, and newly 
developed auditory instructional materials with 
handicapped children who best learn through 
the auditory modality. This paper is one of a 
series of reports on auditory instructional 
materials that details information collected 
through this classroom field lesting. 

Report 

AOFRELDTEST 
EVAUIAT10N 



Life Cycle Neture Stories 

Whitefoot 



IMatBrisI Conttfit 

"Whitefoot" Is a narrative about a wood 
mouse. The story is read vert>atim from 
the book of the same title by Robert 
McClung. The story presents many facts 
about the animal's life cycle, habitat and 
the dangers of woodland life. The 
narrative itself is about 15 minutes in 
length. 

Field Test Procedure 

This material was used in three field test 
sites with a total of 9 students. All were 
male and cognitively functioning at 
Stage II*. Three of the students were 
blind. Chronological age varied. 

The material was used as manufactured 
except the paperback book was not used 
and a 3-mlnute content-dependent pre- 
and post-test was added. Pre- and post- 
test questions included specific facts 
("How long is a wood mouse?" etc.) 
directly relating to the audio 
presentation. 



Equipnient Used 

Audiomate 590 cassette recorder (for 
presenting the material}; Sony TC 45 
cassette recorder (for recording student's 
responses). 

Field Test Findings 

1 . Learning 

Nearly all students (8 of 9) improved 
at least some deyee on the post-test. 
The objectives of the material seem to 
have been met to some degree. 
Objectives as written were: 

To gain scientific facts about the 
wood mouse. 

To gain interest in animals and 
nature through auditory story form. 

2. Student Response 

Eight of the nine students indicated 
that they generally liked the tape 
although 3 offered some qualifying 
remarks (length - too long or too 
short, not interesting enough, 
interesting bscauseof information 
presented, subject matter to some was 
of interest, to others not). 

Behavtors noted during the sesston 
indicated that restlessness was a 
common factor among the students. 
This "non-attentive" behavtor occurred 
in 7 of 9 observations of the material 
being used. One child actually fell 
asleep. 

The interaction between the child 
and the tape is nonconclusive since 
observers made few positive or negative 
comments about interaction. The tape 
itself does not call for any direct 
interaction. 

Ptrerequisiles 

Other than auding, no content 
prerequisites are necessary for either 
child or teacher. The material seems to 
be a self-contained learning experience 
on a specific subject. However, the child 
has to be functioning at Stage 1 1 

With the pre- and post-test included 
the entire experience took a total of 20 
minutes. Using this procedure, if the child 
had been instructed to stop the tape 
recorder after each pre- and post-test 
question, he would have been able to use 
the material independently. Answers to 
post-test questions were not provided on 
this tape. 



General Comments 

1 The material seemed best for an 
internally motivated child (who didn't 
depend on gimmicks to -b^o 
interested). In general, the ^evel of the 
material seemed appropriate for the 
children who listened to it. 

2. The children in our population seemed 
to like and learn from having a story 
read to them. Subject matter and 
length should be carefully matched to 
suit the individual leaner. 

3. Giving some "guidelines for listening" 
prior to hearing the story or 
presentation seemed to help the child 
"zero in". 

4. This particular tape seemed too long 
and could use some variation in 
presentatton. 

5. If this tape is to be used to fulfill 
objectives, it could be presented in two 
sessions, giving specif ic g delinesfor 
each. 

6. Follow-up activities could be created 
that differ for each suteequent 
exposure to vary the experience. 

1) discussion 

2) worksheet 

3) draw a picture 

4) write or tell your own summary 
about Whitefoot or what you liked 
best, what you leamed that was 
particularly interesting, etc. 

An attempt should also be made to get 
the most from the vast amount of 
material presented. 

7. Appraisal of the learning experience 
is easier with a fairly verbal child, 
unless another method of appraisal is 
developed. 

Marsha Smith 



^Stages 

Throughout this report, "stage" refers to one 
of four stages of devetopment that have been 
defined by the project staff. A detailed 
examination of the Learner Classif ioitlon 
System and the developmental stages can be 
found in Brideing the Oap Between Materials 
afNf Learners: Maximising Auditorv 
Instruction, Auditory Learning Monograph 
Series, Consortium on Auditory Learning 
Materials for the Handicapped. July 1974. 
Briefly, the stages are characterized as follows: 

Stage I is characteriied by egocentric, 
isolated thoughts, necessity for proximity to 
leerning situation, and individuality of 
responses. 

Stage lie is characterised by inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete objects, selectivity in 
generaluing and affinity for the obvious. 

Stage lib is characteriied by ability to 
solve problems if eccompanied by concrete 
objects and sequenced events, integration of 
self-concept, and selectivity in generalixing. 

Stage III is characterised by ability to solve 
vertMl problems logically, exaggerated concern 
for self, and emphasises group relationships. 

Great Lakes Region Srncial Education 
Instructional h^erials Gentir 
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Mdhigpn State Uni>^sity 
East Lansing, Midiigpn 



DESCRIPTION Wh ite foot is one of six titles in 
similar format of the Life Cycle 
Natu re Stories , These stories 
offer scientific facts about the 
life cycles of several animals. 
A paper backed book is provided 
in which students may follow alongt 



STUDENT 
OBJECTIVE 



-to become familiar with life 
cycles of various animals 



CONTENT 



AUTHOR 



Robert M. NcClung 



-one audiotape cassette 
-four books 



PROCEDURE The students are to follow along 

in the books while listening to 
the audiotape cassettes. Individ- 
ual or small group settings are 
most appropriate. Each lesson is 
15 minutes long. 



PRODUCER School and Library Services 
William Morrow and Co. 
105 Madison Ave. 
New York, N.Y. 10016 



DATE 



1973 



EQUIPMENT 
NEEDED 



A cassette recorder is required. 



COST 



$9.75, audiotape cassette and 
four books 



ComENTS — narrator reads verbatim 

--high interest/low level 

— a great number of facts are 
presented in story form 



rOCUS AREA 


TITLE 


RECOMMENDED FOR 


Reading/Science topic 


LIFE CYCLE NATURE STORIES 


Primary CA/NAs 6 




Whitefoot 





Tbf work prcB«iit«d herein was psrfonMd pursUAiit to a Grant from tha U.S. Offiea of Education, Dapartmant of Health, 
EdMcatlon and Ualfara. Hovavar. tha opiniooa aapraaaad harain do not nacaaaarily raflact tha position or policy 
of tha U.S. Offica of Education, and no official andorsaamt by tha U.S. Offica of Education should ba infarrad. 



For f ital ytar 1973-74 tht Grtat UkM 
RtfHon Sptelal Education InHructloral 
Maieriait Contor focuMi iti mtdia/matorials 
off ortt on instructional materials that oouid 
iMft be utiliaad by handleappad taarnare who 
^lara auditorally advantagKl. A m\m of 
oorraiaiao nraiaBNi ware conouciao inai 
inciudad tha avaluation of commarcially 
aviiiabia auditory instructional matariais. tha 
modification of instructional matariais to malta 
tham mora af faetiva for auditory learners, ond 
tha development of new auditory materials. 
A v»tal aspect of this effort wes the classroom 
evaluetion of available, modif led. and newly 
developed eudltory instructional meteriels with 
hendieepped children who best leern through 
ths auditory modsllty . This paper is one of a 
series of reports on auditory instruct ionel 
materials that deteils informetion collected 
through this clesvoom field testioff . 

BEfDGirt 

JbOFRELDTESr 
B/AUIAT10N 



The Living History Book 
Boston MassBcn 



'Boston Massacre" is part of a series 
entitled, Th§ Lhfing HlMry Book. One 
of a set of 20 tapes formatted es dramatic 
reenactments of significant historical 
events, this unit simuietes the 
circumstances surrounding the 
confrontation between the Coionists end 
the British In 1770. The instructional 
experience, involving pre- and post- 
testing, was approximately 20 minutes 
in length. 



The instructionei unit was field tested on 
8 occasions in a one-toK)ne situetion 
according to the fbilowing procedure: 

1 . A five question true/taisa test (on the 
tape) was administered as a pre-test. 
Test Items were taken from the 
teacher's guide accompanying the 

2. The instructionei sequence wes pleyed. 

3. The five question tnie/fblse test was 
given again (on the tape). The correct 
answers to the questions were also 
given. 

4. A series of discussion questions were 
asked from the accompanying field 
test guide. 

5. The student WW asked to rate the tape 
on a ^Mcial fbrm Indicating whether he 
liked it, didn't like it, or wasn't sure. 



Equipmiiit 

Each field teat experience was taped in its 
entirety for staff feedback and evaluation 
data. An Audiomate 590 delivered the 
instructional tape. Prerecorded signals 
stopped the tape following each pre* and 
post-test item to allow time for student 
response. The student restarted the tape 
with the restart button. 

DataColleoled 

1 . Student behavioral data was recorded 
on an observation form by a staff 
member other than the experimenter. 

2. A recorder was used to record ail 
verbal interactions during the 
instructionei unit. 

3. The number of students tested at each 
location, their type of disability, and 
their learning stages* were noted for 
each experience. 

Learner Prerequisites 

1 . An ability to selectively integrate and 
recall facts. 

2. An ability to disf inguish foreground 
from background. 

3. An elementary knowledge of the 
Revolutionary War. 

Analysis of Data 

Seven observations by staff field testers 
tend to support the following 
conclusions: 

1 . \Atas the post-test performance better 
than the pre-test performance? 

Correct answers rose from pre- to 
post-testing by over 50% (from 1 1 to 
24). it appears that the tape was 
insb'uctionai. The reinforcement/ 
feedback on the post-test seemed to 
appeal to students. 

2. How many material/student 
interacttons were there? 

Other than the tasting portions of 
the tape, no overt responses were called 
for. This tape appeared to stimulate 
frequent interacttons. however. The 
newscast format, the sound effects of 
the battle, the accents of the British 
soldiers, end the general drama of the 
presentation stimuleted frequent 
interactive responses. 

3. How did students rate the tape? 

Six of the seven observetions 
recorded favorable ratings by the 
students. The seventh was unsure. 
Comments from pupils included, "Even 
though i don't like history, this makes 
it interesting." 

4. Did the child pay attention to the 
tape? 

This unit provided more incentive to 
pey attentton than other tapes in the 
series, it was shorter, less information 
was presented, and the combination of 
the newscast format, sound effects, 
and accents lent interest. 



5. Was the child expressive in the 
discussion following? 

The visually-impaired children were 
more expressive than other learners. 
Also, Stage 1 1 1 learners were much 
more verbal and kept post-experience 
discussions more pertinent than did 
Stage 11 learners, it appears, however, 
that those pupils with a knowledge of 
the Revolutionary War were much 
more able to integ'ate this unit into 
a systematic form of reference. 

6. Was the material aporopriate for the 
child? 

it appears that the material-child 
match was appropriate in most of the 
cases observed. Only one instance was 
reported where the material seemed to 
be inappropriate for the learner. This 
material appeared to be instructional 
for 6 of the 7 pupils observed. 

Qeneral Comments 

The unit appears to accomplish its 
objectives. Students did change as a result 
of the instructional experience. Pupils 
felt that if they had to leern history, this 
tape was a good vehicle. This tape could 
stend atone or be used as a supplement to 
a Revolutionary War unit. 



David Brosid 



^Stegss 

Throuehout this report, "stage" refers to one 
of four stages of devstopment that heve been 
defined by the project steff . A detailed 
sxeminstion of the Leerner Classif icetion 
System and the developmental stages csn lie 
found in Bridging tlie Oep Between Meteriels 
snd Lesmsrs: Stacimiting Auditory 
Inslnietion, Auditory Lesrning Mo nogreph 
Series, Consortium on Auditory Learning 
Materials for the Hendieepped, July 1974. 
arlef ly. the steges ere characterised es f olkHws: 

Stegs I is cherecterixed by egocentric, 
Isoleted thoughts, neoessltv for proximity to 
Iserning situotk>n, and indlvMuelity of 



I lie Is characterized by inconsistent 
snd unpredlcteble cognitive behaviors, 
necessity for concrete ol4ects. selectivity in 
gsnerellzing end eff inlty for the obvious. 

Stegs lib ischeracterized by ebility to 
solve problems If accompanied by concrete 
objects and ssquenced events. Integration of 
ssif concept, and selectivity In generalizing. 

Stegs III ischeracterized by ability to solve 
vertMl problems logically, exegserated concern 
for alf , end emphasizes group reletlonshlps. 



FRIC 



Great Lakes Region Special Education 
Instructtonai N/Gterials Center 

^4chigan State University 
East Lansing, Mdvgaty 



DBSCRXPTZW The T.ivin<i History Bo ok consLets of 
20 auaiotape casaettej which con- 
tain informition about American 
history. Topics such as the Bomb* 
ing of Pearl Harbor » D-Day Invasion « 
Lincoln's Assassination and the 
Atomic Bomb are covered in nhis 
series. Segments within each taped 
unit point out how some topics are 
related either from the standpoint 
of time or subject matter. Bach 
event is recreated to appear as if 
it were happening now. The presen- 
tations are shorty concise and pre- 
sent interesting information. The 
lesson provides answers to objec- 
tive recall questions. 




CONTBNT 



—20 audiotape cassettes 
—35 worksheets 
—one teacher's guide 



PRODUCER Imperial Interna tional Learning Corp. 
Box 548 

Kankakee 9 XL 60901 



DATE 



1970 



PROCEDURE The teacher's manual contains many 
suggestions for introducing the 
audiotape cassettes and activities 
following.. Transfer and related 
research feetivities are also sug- 
gested in the guide. Any number 
of students may attend the presen* 
tat ion. Teacher direction is not 
necessary during listening time^ 
but the teacher should promote 
discussions following the presen- 
tation. The time per lesson ranges 
from 5 to 15 minutes long. 



COST 



$159.00 



COMNBNTS 



—an American History oouree oould 
be built around this series 

—well done presentation 



BQUIPMBNT 

NEEDED A cassette recorder is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Social Studies/American History 


The Living History Book 


Advanced/Interned i ate 






Adolescent/Elementary 






CA/MAi 10 



The work praieotsd herein was psrfomtd pursuant Co a Grant Iron tho U.S. Office of Bdueationi Departaent of Bealth^ 
Sducatioa sad Uilfare. Hoeeveri the opiaione expreeeed herein do not neeeeearily reflect the poeition or policy 
of the 0.8. Office of Bdueationt and no official endoreeeent by the U.S. Office of Bdueation ehould be inferred. 



For ftail year 1973-#4 the OrMt Ukes 
Ragion SpicM Education Insiruetlonal 
Matoriais Cantar tocuaid ita madla/matariali 
affffom on inatnictional matarialt that eouM 
bast ba utilizad by handlcappi^ laarnara who 
ware auditoraily advantagid. A «riaa of 
corralatad urataolas vvara eonductad that 
includad tha aMluatlon of oontmarcially 
avaiiabia auditory iniiruGtlonal matarlala, tha 
modlf ieation of intiruetional matarialt to make 
tham mora aff actlva for auditory taarnari, and 
tho davatopmant of naw auditory matarialt. 
A ifital aspect of thii effort mm tha daoroom 
avaluatton of avaiiabia, modified, and nawiy 
developed auditory instructional materials with 
handicapped chiMren who best ieern through 
the auditory modaiity . This paper is one of a 
aeries of reports on auditory instructtonai 
materials that details informatton ooilected 
through this classroom field testing. 

Bepoort 

JiOF HELD TEST 
EVALUATION 



Tho Living Hiitory Boole 

Lincoln's Assassination 



'Lincoln's Assassination" Is part of a 
series entitled Ths LMng History Book. 
One of a set of 20 tapes formatted as 
drametlc reenactments of significant 
historical events, this unit simulates the 
circumstances surrounding the 
assassination of Abraham Lincoln. The 
instructional experienoe, involving pre- 
and post-tasting, was approximately 20 
minutes in length. 

Inttnietlonal Pvooedura 

The instructional unit was field tested on 
eight occasions in a one-toKNie situation 
according to the following procedure: 

1. A 5 question true^lse test (on the 
tape) was administered as a pre-tast. 
Test items were talcen from the 
teacher's guide accompanying the 
sories. 

2. The instructional ssouence was played. 

3. The 5 question true/false test was given 
again (on the tape). The correct 
answers were also given. 

5. The student was asked to rate the tape 
on a special form indicating whether 
he lilced it. did not lilce it, or wes not 



Equipment 

Each field test experience was taped in its 
entirety for staff feedlMcIc and evaluation 
data. An Audiomate 590 delivered the 
instructional tape. Prerecorded signals 
stopped the tape following each pre- and 
post-test item to ellow time for student 
response. The student restarted the tape 
with the restart button. 

Data Colloetad 

1 . Student behavioral data was recorded 
on an observation form by a staff 
member other than the experimenter. 

2. A recorder was used to record all 
verbal interaction during the 
instructional unit. 

3. The number of students tested at each 
location, their type of disability, and 
their tear ning stages* were noted for 
each experienoe. 

Learner Pirerequisltes 

1 . An ability to selectively Integrate and 
recall fects. 

2. An ability to distinguish foreground 
from background. 

3. An elementary knowledge of the Civil 
War era. 

Analysis of Data 

Ei^t observBttons by staff field testers 
tend to support the foltowing 
conclustons: 

1 . W!bs the post-test performance better 
than the pre-test performance? 

Correct answers rose from pre- to 
post-testing by almost 50% (from 23 
to 34). It appears that the tape wes 
instructtonal. The reinforcement/ 
feedback on the post-test seemed to 
appeal to students. 

2. How many material/student 
interactions were there? 

The tape doesn't call for overt 
responses except for the true/false 
questions. Little opportunity for 
Interactton is provided. Field test 
observatkm forms indicate Infrequent 
material/student interactton during 
this instructtonal unit. However, more 
were recorded for this unit than for 
"Pearl Harbor", another unit in this 
series. 

3. How did students rate the tepe? 

Generally, the ol)sarvation forms 
indicate a favorable response to this 
unit. Many expressed comments such 
as "This Is really interestingi" The 
topic of assassination provided some 
interest In and of itself. George Wallace 
and Rotiert and John Kennedy were 
frequently mentioned by the students. 



BEST COPY AyAiUillE 



4. Did the child |9ay attention to the 
tape? 

Although this unit seemed to 
maintain attention better than others 
in the series, it still was observed that 
more interaction is needed. The 
newscast format doesn't appear to be 
sufficient to maintain interest for 20 
minutes. 

5. Was the child expressive In the 
discussion following? 

The visually impaired students were 
more expressive then those at other 
field test sites. Also, Stage III learners 
were more verbal than Siege I i learners. 
Students, furthermore, appeared to be 
very aware of Lincoln and the Civil 
W^r which may have had «) stimulating 
effect upon the emount of discussion. 

6. Was the material appropriate for the 
child? 

It appears that the mater sal-child 
match was appropriate in the ceses 
obser^. No level betow instructional 
was reported. Irt other words, for each 
Oi the students chosen, the tape was 
neither too difficult nor too easy, 
although in two instances it was 
observed that a slower rate of 
presentation might have been more 
appropriate. 

Geneval Connnenti 

The unit appears to accomplish its 
objectives. Students did change as a result 
of the instructionel experience. Students 
also felt that if they had to learn history* 
this taoe was a good vehicle. This tape 
could stand alone as an interesting 
supplement to a Civil War unit. It appears 
to have raoeived a more fevorable 
response than other tepes in this series. 

OaveBroskl 



^Stages 

Throughout this report, "stage" refers to one 
of four stages of development that have been 
defined liy the project staff. A detaiied 
eicemination of the Learner Classification 
System arnl the developmental stages can be 
found in Bridling the Gap Between Materials 
and Leemera: Maxlmiiing Auditory 
lnst7ttstion« Auditory Learning IMonograph 
Series. Consortium on Auditory Learning 
Materials for the Hendicapped, Juiy 1S74. 
Brief iy. the stagss are characterized as foilows: 

Slags I is characterized by egocentric, 
isolate thoughts, necessity for proximity to 
learning situation, and individuality of 
responsBs. 

Stags Ma is characterized by inconsistent 
and unpredictable oognithra liehavjors, 
necessity for concrete objects, selectivity in 
generalizing and affinity for the obvious. 

Stage lib is characterized by ability to 
solve problems if accompanied by concrete 
objects and sequenced events, integration of 
self -concept, end selectivity in generalizing. 

Stags III is characterized by ability to solve 
verbal problems iogically, exaggereted concern 
for self, and emphasizes group relationships. 

Great Lalces Region Special Education 
Instructional l^marials Gsnta' 



ERLC 



Mltihi^ Slate University 
East Lireing, MIchlgBn 



DESCRIPTION The Living HiBtory Book consiBts of 
20 audiotape oasBettes which con- 
tain information about American 
history. TopicB Buch as the Bomb- 
ing of Pearl Harbor* D-Day Invaaion* 
Lincoln's Assassination and the 
Atomic Bomb are covered in this 
series. Segments within each taped 
unit point out how some topics are 
related either from the standpoint 
of time or r «bjeot matter. Bach 
event is recreated to appear as if 
it were happening now. The presen- 
tations are short* concise and pre- 
sent interesting information. The 
lesson provides answers to objec- 
tive recall questions. 





CONTENT 



—20 audiotape cassettes 
—35 worksheets 
—one teacher's guide 



PRODUCER inoerial International Learning Corp. 
BOX 548 

Kankakee* XL 60901 



DATE 



1970 



PROCEDURE The teacher's manual contains many 

suggestions for introducing the 
audiotape cassettias and activities 
following. Transfer and related COST 
research activities are also sug- 
gested in the guide. Any number 
of students may attend the presen- 
tation. Teacher direction is not 
necessary during listening time* 
but the teacher should promote 
discuasions following the presen- 
tation. The time per lesson ranges 
from 5 to 15 minutes long. COMMENTS 



$159.00 



—an American Bistory course could 
be built around this series 

—well done presentations 



EQUIPMENT 
NEEC3D 



A cassette recorder is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Social Studies/American History 


The Living History Book 


Advanced/Intermediate 






Adolescent/Elementary 






CA/MAs 10 



Ths work preseaeed herein vas perfomed pursuane eo a Crane froa ehe U^S. Office of Bdueaeion, Departaene of Healch» 
BducaciOB and Welfare. However, ehe opinions expressed herein do noe necessarily reflece ehe posleion or policy 
of ehe UmSm Office of Bducaeion» and no official endorscnene by ehe U.S. Office of Bducaelen should be inferred. 



For fiteil year 1973-7'» tht OrM UkM 
Rtgion SpmM Educatiofi InitnictiOfitl 
MitarMt Canttr focund iti mtdla/mBtwteli 
efforts on instructioral materialithat couM 
bMt be utilized by handlcipped learnort who 
vwere eiiditorallv advantaaMl. A miosof 
Qorralatad itrataglH vvare conducted that 
Included the evaluation \A commercially 
availablo auditory Imtructional materials, the 
modification of instructioiial materlalito make 
them more effective for auditory learners, and 
the de^topment of new auditory materials. 
A vital aspect of this effort was the classroom 
evaluatton of available, modified, and newly 
developed auditory inetructtonai nnaterials with 
handicapped children who best learn through 
the auditory modality. This paper is one of a 
ssries of reports on auditory instructional 
nwterials that details informatkm collected 
through this classroom f iekJ testing. 

BepcErt 

EVALUATION 



The Living History Book 
PBarl Harbor 

Description 

"Pearl Harbor" is part of a series entitled. 
The Liying Hktory Book. Oneof asetof 
20 tapes formatted *3 dramatic 
reenactments of significant historical 
events, this unit simulates the 
circumstances surrounding the bombing 
of Pearl Harbor. The instructional 
experience, involving i>r8- and post- 
testing, is approximately 20 minutes in 
length. 

Instruetiofial Ptaoedure 

The instructional unit was field tested on 
1 1 occasions in a one-toone situation 
according to the following procedure: 

1. A 5 question true/false test (on the 
tape) was administered as a pre-test. 
Test items were talcen from the 
teacher's guide accompanying the 
series. 

2. The instructional sequence was played. 

3. The 5 question true/false test was given 
again (on the tape) and the correct 
answers were presented. 

4. A series of discussion questions were 
aslced from the accompanying field 
test guide. 

5. The student was aslced to rate the tape 
on a special form indicating whether 
he iilced the tape, didn't lilce it. or 
wasn't sure. 

@©© 



Equipment 

Each field test experience was taped in its 
entirety for staff feedback and evaluation 
data. An Audiomate 590 delivered the 
instructional tape. Prerecorded signals 
stopped the tfape following each pre* and 
post-test item to allow time for student 
response. The student restarted the tape 
with the restart button.. 

Data Collected 

1. Student behavioral data was recorded 
on an observation form by a sta^ 
member other than the experimeiiter. 

2. A recorder was used to record ell 
verbal interaction during the 
instructional unit. 

3. The number of students tested at each 
location, their type of disability, and 
their learning stages were noted for 
each experience. 

Learner Prerequisites 

1 . An ability to selectively integrate end 
recall facts. 

2. An ability to distinguish foreground 
from baclcground. 

3. An elementary knowledge of World 
War II. 

Analysis of Data 

Eleven observations by staff field testers 
tend to support the following 
conclusions: 

1 . Was the post-test performance better 
than the pre-test performance? 

Correct answers from pre- to post- 
testing rose from 23 to 35, an increase 
of 50%. It appears that the tape was 
instructional. However, during the pre- 
test experience, students seemisd 
confused by the word imanlmous and 
its meaning. Some felt it was 
synonymous with OMSfwAe/m/rvi Also, 
the post-test was criticized by the 
students for being "tricky". For 
example, the last digit in the date of 
the attack was inadvertantly changed 
from that given in the instruction and 
the children were told an incorrect 
answer. On the other hand, the 
reinforcement/feedback on the post- 
test seemed to appeal to students. 

2. How many material/student 
interactions were there? 

The tape does not call for overt 
responses other than the test questions. 
Little opportunity for interaction is 
provided. Field-test observation forms 
indicate infrequent material/student 
interactions. 

3. How did students rate the tape? 

Nine of the 1 1 students liked the 
tape. One wasn't sure and the other 
didn't like it. Reasons for liking the 
tape included the topic of war ("I 
like to learn aHout the war "). the 
realism of the bombing sequence, and 
the simulation format. Negative 
comments centered on the rate of 
presentation ("It was too fast "). it 



was boring, and one child didn't like 
the newscast format. 

4. Did the child pay attention lO the 
tape? 

It appears that most children lost 
interest somewhere in the tape. The 
newscast format helped to bring them 
back in for particular sequences, but in 
general, it seems that not enough 
interaction was provided to hold and 
maintain attention for that length of 
time. ^ 

5. Was the child expressive in the 
discussion following? 

It appears that the visually-impaired 
children were more expressive 
following the experience than other 
children. This may be due. however, to 
the high quality and great detail of one 
evaluator's reports. IS^uch of the 
discussion following the tape centered 
around explanations of the answers on 
the post-test. In comparison with other 
materials, generally, this seems to be 
no better than average. 

6. Was the material appropriate for the 
child? 

It appears that the material/child 
match wasappropriete for the 
Stage 1 1 b* and Stage 1 1 1 * learners 
observed. No level below instructional 
was reported. In other words, for each 
of the students chosen, the tape was 
neither too difficult nor too easy. 

Qeneral Comments 

This unit appears to accomplish its 
objectives. Students did feel that if they 
had to learn history, this tape was a good 
vehicle. Certainly, "Pearl Harbor" could 
stand alone as an interesting supplement 
to a World War II unit. 

David Brosld 



'Stages 

Throughout this report, "staee" refers to one 
o4f four stages of devetopment that have been 
defined by the project staff. A detailed 
examiftstion of the Learner Ctassif ication 
System and the developmental stages can be 
found in Brldgina the Qap Between Materials 
and Laarnars: IMuimiaing Auditory 
Instruetion, Auditory Learning IMonograph 
Series, Consortium on Auditory Learning 
Materials for the Handicapped. July ig74. 
Briefly, the stages are characterized as f ollom: 

Stage 1 Is characterized by egocentric, 
isolated thoughts, necessity for proximity to 
learning situation, and individuality of 
responses. 

Stage lie is characterized by inconsistent 
and unpredictable cognitive behaviors, 
necessity for concrete objects, selectivity in 
generalizing end affinity for the obvious. 

Stage lib is cheracterized by ability to 
solve problems if accompanied by concrete 
obiects and sequenced events, integration of 
•-3lf -concept, and selectivity in generalizing. 

Stage III is characterized by ability to solve 
verbal problems logically, exaggerated concern 
for self, and emphasizes group relationships. 

Great Lalces Rnion Special Education 
Instructional ^merials Genter 



ERIC 



BESI COPY HVAIIABU 



Michigan State University 
East l^ansing. Michigan 



DESCRIPTION The Liyxu4 History Book consists of 
20 audiotape cassettes which con- 
tain information about American 
history. Topics such as the Bomb- 
ing of Pearl Harbor# D-Day Invasion^ 
Lincoln's Assassination and the 
Atomic Bomb are covered in this 
series. Segments within each taped 
unit point out how some topics are 
related either from the standpoint 
of time or subject matter. Each 
event is recreated to appear as if 
it were happening now. The presen- 
tations are short* concise and pre- 
sent interesting information. The 
lesson provides answers to objec- 
tive recall questions. 




CONTENT 



—20 audiotape cassettes 
—35 worksheets 
—one teacher's guide 



PRODUCER Imperial International Learning Corp. 
Box 548 

Kankakee ff IL 60901 



DATE 



1970 



PROCEDURE The teacher's manual contains many 

suggestions for introducing the 
audiotape cassettes and activities 
following. Transfer and related 
research activities are also sug- 
gested in the guide. Any number 
of students r.ay attend the presen- 
tation. Teacher direction is not 
necessary during listening time# 
but the teacher should promote 
discussions following the presen- 
tation. The time per lesson ranges 
from 5 to 15 minutes long. 



COST 



$159.00 



COMMENTS — an American History course could 
be built around thia series 

—well done presentations 



EQUIPMENT 
NEEDED 



A cassette recorder is required. 



FOLUS AREA 


TITLE 


RECOMMENDED FOR 


social Studies/American History 


The Living History Book 


Advanced/Intermediate 






Adolescent/Elementary 






CA/MA: 10 



The york preatated liersln was psrformed pursuant to a Grant from the U.S. Office of Educations Departasnt of Health* 
Education and Welfare. Hovevart the opinions axpreaaed herein do not nacesaarily reflect the poaition or policy 
of Che U.S. Office of Education, and no official endoraenent by the U.S. Office of Education ahould be inferred. 



For f Iml year 1973-74 the QreM Ukee 
Region Special Education Ineiructional 
Mterials Cemer focuad Iti matfii/materlale 
affforte on instnietionel materialtthat eould 
best be utilizad by handicappad leernars who 
Mere auditorally advantaged. A eiriae of 
eorrelatad ttrategiae were conducted that 
included the aviluatlon of commercially 
available eudhory Inciruclional matarlalt, the 
modW ication of inetructional materials to make 
them nnore effect^ for auditory learners* and 
the devetopmant of new auditory materials. 
A vital aspect of this effort was the classroom 
evaluation of available, modified, and newly 
devetopedeuditory instructtonal materielswith 
handicapped chiklren who best learn through 
the auditory modality. This pap^ - is one of a 
aeries of reporuon auditory I'.^-^ructlonal 
materials that details Information collected 
through this clessroom field tasting. 

JbOFRELDTEST 
eVAlUATION 



Robert and Hit Family 

Robert's Fami/yat Home, Robert's 

Family and Their Neighbors 

Material 

Robert and His Family consists of four 
episodef concerning the family life of a 
young boy. The Instruaional material 
consists of two long playing records and 
four color filmstrips. 

Field Test Procedure 

The field testing was done with two units. 
"Robert's Family et Home'' and 
"Robert's Family and Their Neighbors". 
The record included for each unit was 
recorded onto a cassette for convenience 
in field testing and the f ilmstrip was not 
used. 

The procedure used in field testing 
follows: 

1 . Introduce the story, 

2. Play the tape. 

The tape began with two pre-test 

questions. Each question was followed 

by an inaudible stop signal. The tape 

was restarted by the child when he hed 

completed his response. 

The pre-test was followed by the story 

content. 

The post-test questions heerd after the 
story were identical In content and 
format to the pre-test questions. 

3. Discuss the story and have the child 
rate the tape. 

A written record was made ol the 
child's behavior and the entire experience 
was tape recorded. 



Equipment Used 

The equipment used for field testing wes 
a Montage Productions. Inc. Audiomate 
590 for presenting the material and a 
Sony TC 45 for recording the field test 
experience, 

Students 

The tape was presented In Individual and 
small group settings. The six students 
selected were assessed as Stage I le* 
auditory learners and v^ere all In a reguler 
clessroom. 

Results 

1. Pre/Post Information: Wes the post- 
test performance better than the pre- 
test performence? 

The pre- and post-test questions 
were such thet correct responses could 
be mede prior to listening to the tape. 
To meesure the learning attributable to 
the tape, the post-test responses were 
loolced at to determine the change In 
responses which were releted to the 
content of the tape. The response: of 
five children wve better for the post- 
test, Only one of the children did not 
change his response to correspond to 
the Information In the tape. 

2. Student-Material Interactions: How 
many Interactions were there? 

The number of Interactions per 
student ranged from 1 2 to 4« with an 
average of six per experience. Since 
there are no verbal Interactions 
programmed for during the body of 
the tape* these Interactions were smiles 
or laughs when the student wasemused 
or identified with an Incident In the 
story. 

3. Student Ratings: How did the student 
rate the tape? 

Five of the six students rated the 
tape*as "I lllced it". The one student 
who chose the "I'm not sure" rating 
had made many appropriate responses 
to the material In the tape and seemed* 
by observer's impressions, to really 
enjoy the storyl 

4. Attention: Did the student seem to 
pay attention to the tape? 

Five of the six studmts were 
perceived es attending to the tape. 

5. Discussion: Was the student expressive 
or not expressive during the discussion 
which followed the taped presentation? 

All six students were expressive 
during the discussion. Many of their 
comments related to similarities 
between Robert's femily and the 
student's family. 

6. Appropriateness: Wes the material 
appropriate for the student? 

This material seemed to be 
appropriate for all the students at a 
competency level. The students did not 
need Instruct! »n In the material covered 
but seemed to enjoy listening to it and 
recognized similarities between their 
own experiences end Robert's. 



Conclusions 

Based on the results of these field tests. 
"Robert's Family" seems to bean 
appropriate auditory material for Stage 
I la leamers. 

As this materiel Is very typical of many 
of the series available from the Society 
for Visual Education, this series was 
chosen for field testing because it did not 
seem to depend on the visual component 
for instruction. Our field tests show that 
the auditory portion does provide 
information without the f ilmstrip. 
Whether or not the visual adds or detracts 
from the auditory component was not 
investigated, but this may need to be 
considered in decision making. 

Field testing did not provide any 
information on the sultebillty of this 
material with other types of children. 
This may bean Important consideration 
also. 

As this nrtaterlal seemed to Interest 
students In discussing their own families 
end neighborhoods, this may be a very 
appropriate way to begin such a unit of 
study. 



Cindy Lafkas 



^Stages 

Throughout this report, ''stage" refers to ona 
of four stages of developmem that have been 
defined by the project staff. A detailed 
examination of the Learner Classification 
System and the developmental staees can lie 
found In BrMgIno the Gap Between IMacarials 
and Learners: Maalmialne Auditory 
instruction* Auditory Learning Monograph 
Series, Consortium on Auditory Learning 
Materials for the Handicapped, July 1874. 
Brief ly, the stages are characterited as follows: 

Stags I Is characterized by egocentric, 
Isolated thoughts* necessity for proximity to 
learning sHuation, and Indh^iduality of 



. I lie Is characterized by inconsistent 
and unpredictable cognithm behaviors, 
necessity for concrete objects, selectivity In 
generalizing and affinity for the obvious. 

Stage lib ischaractev'Ized by eblllty to 
solve problems if accompanied by concrete 
objects and seouenced events, integration of 
self^oncept, and selectivity in generalizing. 

Stage III is characterized by aINIIty to solve 
verbel problems logically, exaggerated concern 
for self, and emphasizes group relationships. 



ERLC 
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Great Laices Region Special Eduoition 
Instructional Nmerials Center 

Mdiigui State University 
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DB8CRXPTX0N Robe rt and Hia Family is made up of 
?our individual stories about a 
black primary grade boy and his 
family. They are 1) Robert's 
Family at Homef 2) And Their 
Neighborsi 3) Robert Goes Shopping, 
and 4) Robert and Father Visit the 
2oo. This is a supplemental mate- 
rial that focuses on understanding 
one's responsibilities to his 
family and community, the role of 
the family in the community and 
motivating students to want to 
contribute to group relations. 
These stories teach the nature and 
elements of a neighborhood and are 
designed to help Negro students 
relate to experiences in the story. 




STUDBirr 
OBJECTIVES 



— to realise responsibilities to 
family and community 

— to realize role of family in 
comunity 

— to encourage contributions to 
group relations 

— to learn nature and elements of 
a neighborhood 



PRODUCER 



Singer 

Society for Visual Education 
1345 Diver sey Parkway 
Chicago, XL 60614 



DATE 



1967 



CONTENT — two phonograph records 

— four filmstrips 

— four teacher's guides ^^g^ <31.00 



PROCEDURE This material may be presented to 

any nambBr of students. Teacher 

direction is necessary during the COMMENTS —narrated by white adult male 

presentation. Detailed instruc- wwrwB « voice 

tions and suggestions are included w - 

in the teacher's guide. Each les- —middle class suburban family 

son is 11 minutes long. 



EQUIPMENT 
NEEDED 



A phonograph and filmstrip projector 
is needed. 



FOCUS AREA 


TITLE 
% 


RECOMMENDED FOR 


Social Studies 


Ro!:-J^t and His Family 


Primary (4 K) CA/MAi S 



the work presented herein vaa performed pursuant to a Grant f roa the U.S. Office of Education, Department of Health* 
education and Uelfare. However, the opinions expressed herein do not neceaaarily reflect the poaition or policy 
of the U.S. Office of Education, and no official endorsement hy the U.S. Office of Education should he Inferred. 



For f Moil fm 1973-74 thi OrM Ukn 
ftagtofi SpieM Iduoattifi IminimlOMi 
MitarMt CMMr toeuMd Ht imdh/ivMirlata 
•ftortson towtnietlofMl imitrMithti ooyM 
iMt Im utilind by hMdiotpptd lotf nifi fiiho 
«Mrt ludHorally idw wtt gwl, A MflM of 
ooffoMid itfitifllii MM oondufltid tint 
ineliNM tht oMiiuotlon of oomiMralilly 
OMritablt MdHory Ifmrucilofiil motirtoli« tht 
modl f tertlow of In itrMctlonal motorlali to mtko 
thifn fMfo offiotlvo for oudltory lotrMn^ ond 
tht dMlopmofit of MM iiidltorv motiriili. 
A vital MPMt of thit offort mithootoMrooni 
ovaiua*.ion of MHabto* modlf M, ond nowly 
• dt¥ i iopid Midttory iminietlonil iratorlali whh 
hiiNllcipptd ohIMron who bM loorn throuQh 
the auditory modilltv* Thit papar to ona of a 
airlat of raoorti on auditory inairuotlonal 
fiiatarlato that datalla Information aollactad 
through thto alamom f laid taitlno. 

Repart 

dbOFRELDTCn' 
B/ALUATIQN 



SoiMMi Sptetrum: Eirth wid Spies 

SoitflOM 

How Old It The Earth 



"How Old Is The Earth?" Is a 15 minute 
presentBtion through story and sound 
effects of tacts reowding geologic relative 
time. Characters of hlitorlcal significance 
9t9 introduced and information is 
presented through conversations. A 
geologic time scale is constructed by the 
student as direcisd by the tape. The 
cassette was modified for field testing by 
the eddition of four content dependent 
pre/post test questions, and a siteleton 
time scale for the student to fill in was 
added. With the time scale and the 
question^, the total time vws about 20 
minutes. 



For students to: 

1. Icnow about relative time and the 
sequence of events 

2. know ebout the dating of rocks. 

FMd Ttit Pbpuiatien 

The metsrial was field tested with 7 
students essessed as auditory learners; 2 
were In regular classrooms, 2 were In 
classes for leerning disabled, and 3 were 
totally blind. All 7 vMre Judged to be 
Stage lib* or Stage III* 



A cBsaene pleybeck unit wm neoessery tc 
play the content tape. The modified 
field-test version of the tepe made use of 
an inaudible stop following each pre* and 
post-test questton. In order to teke 
edventsgs of this programmed stop It 
wBS nnreisnry to use an Audlomate 
Cassette Recorder end the restart button 

ERIC 



to begin the tape after the pause. When 
an Audiw.nata Cassette Raoorder was not 
available, tha avaluatcr itoppad and 
started the tape manuaKy on a regular 
playback unit. 

A skalebn time scale was provided for 
the student In field lasting. This alleviatad 
the problem of measuring and drawing 
lines and allowed the child to concentrate 
on the auditory messege. However, with 
the 3 totelly blind students, this ectivity 
I omitted. 



PMd Test Mings 

1 . Pre-test/Post'test Parf ormance 
Five of the 7 students performed 
better on the post*test. The other 2 
students did not answer any pre- or 
post'test questkms correctly. 

Z Meteriai/Studant Interactions 
In addition to responding to the pre/ 
pest-teit questiois end the Instructions 
for writing the time soala« 6 of the 7 
students interacted during the 
narration, ranging in number of times 
from 1 to 0. 

3. Student Rating 

liked tape: 4 

not sura: 2 

did not like: 1 
Several students off^ed quelifying 
comments wKh their ratings. "I liked 
it, but tha questions were difficult": 
"This Is interesting, but If I understood 
more about this subject, had a 
background in It, I'd heve gotten more 
from this tape." 

4. student Attantivaness 

Based on behevioral observetions, 
evaluators Judged 6 of the students to 
be attentive throughout the tape. Tha 
other 2 were somewhet, or 
intermittently, attentive. 

6. Discussion 
All 7 students perticlpatad in the 
discussion after using the meterial. The 
discussions fbcused little on the 
content, but more on their reections to 
or fMings about tha total aKperienoe. 

6. Appropriateness (Material/child match) 
Evaluators Judged tha material 
appropriate fbr 2 students end 
inappropriate fbr 6. In splta of the 
Inappropriataness, 4 of tha B were 
interested and motl^Mtad, which 
resulted In some frustrations. 



1 . The common dissatlsfacttons were thet 
the information was too complicated 
end gi^ at too fast a rate (for most 
leemers) end that the Instructions for 
constructing the Wm? scele were too 
repid. too lengthy, essumed 
prerequisite skills (frections, spelling) 
end, especially, didn't allow enough 
time for students' written responses. 
Modif iGBtionk coukJ elleviete some of 
these problems - 1 ) ineudlble peuses 
for the writing period, 2) some of the 
words to be written couM be included 



on tha worksheet. Aiuses during tha 
narration for discussion, reiteration, 
explanatk>n of new terms, test for 
content, etc. could help the student to 
absorb more of the information with 
less f^ustratton. 

Mora basically, the selectton of 
students to use this meterial must be 
made carafully. It seems be 
appropriate for learners who are at 
Stage ill level. 

2. While tha material Is designed to be 
used by a student without teacher 
direction, ell of the students In field 
testing needed assistance to construct 
the time scale. This Indicated that a 
teacher should be available. 

3. Different students showed different 
reections to the pre/post •test 
questions. Ona was anxious during the 
tepe about «^ ha should remember, 
based on the pre*test questions; one 
was quite upset at her inability to 
recall the post-tast answers. On the 
other hand, one boy volunteered the 
comment that tha pre^ helped him 
tolliten. 

4. Because 6 out of 7 students were 
Interested end motivated end 5 out of 
7 Improved on the post-test, the 
meterial must have value. The value 
could probably be heightened when 
used with Stage III learners who ere 
reedy and when the rate of dalivery of 
Information and of instruaions for the 
time scele ere controlled. 



Phyllis O'Connor 



•Stegss 

Threuehout thli rapert. "Mgt" reftri to ona 



of four tlKM of (toMtopfiMfit tiMt hava baan 
daflnad by tha projact itaff . A tiauilad 
aMmlnation of tha Laarnar Claasif icatlon 
SyMam and tha davalopnwntal ttapaa aan ba 
found lnindgb«thaQaplat«MMiM 



Inairuaiion, Auditory Laarning Mcmgraph 
Sarlai, Oomorthim on Auditory Ltarnino 
Mitarlaia for tha Handiaappad« July 1974. 
BrM ly« tha ftagM ara eharaetarliad ai folkmi: 

»i I h aharaetarltad by aoocantrk. 
thoughtii naamity for proximity to 
laarnlne iituatlon« and IndhrWuality of 



_ I Ha la eharaetarltad by Ineontiitant 
and unpradta tab ia aognltlva bahavlori, 
naeaMlty for aonciata ot^acts^ aaltctlvlty In 
ganarallalng and affinity for tha obvious. 

ttaga lib li aharaaarlaad by ability to 
Mlva problama if aoaompanlad tiy ooncrata 
oblacti and laquancad avanti« Inttgration of 
Mif-aDncapt. and Mlactlvlty In oinarallzlng. 

Staga III li eharaetarltad by ability to tolva 
varlMl problamt logleally« axagoaratad eoncarn 
for «lf . and annphatlaai group ratotiomhlpa. 



Great LalceB Rnion Special Eduoation 
ilMMrialsOBmar 



Instruct iongl 

MohiQMi 

East Laming. 



State Uhivgraity 
ling^McM^ /| 



DESCRIPTION Earth and Space Sciences is one 

unit in the Science Spectrum serins 
that covers such areas as 1) How 
Old is the Earth and 2) Beaches and 
Tidt-s. Each of the 6 audiotape 
cassettes has a different objective. 
But basically^ students are made 
aware of various subjects in sci- 
ence and learn to identify, use 
analogies, and cite techniques in 
geologic time. Some manual expres- 
sion from the students is required. 




STUDENT 
OBJECTIVES 



-varies depending on topic covered 
on each audiotape cassette 

-to identify, use analogies and 
cite techniques in geologic time 



PRODUCER Science Workshop » Inc. 
Box 9785 

Atlanta, Georgia 30319 



CONTENT 



-six audiotape cassettes 
-one teacher's guide 



DATE 



1971 



PROCEDURE . This material may be used with 
little teacher supervision and 
with any number of students. 
Follow-up activities are suggested. 
Each lesson is 15 minutes long. 



COST 



$45.00 



EQUIPMENT 
NEEDED 



A cassette recorder is required. 



COMMENTS — may be useful ae part of a 

geology or other science unit 

—all tapes of differing levels* 
but primarily MA 9 and up 

— various different subjects 
in science covered on tajK^ 





FOCUS AREA 


TITLE 


RECOMMENDED FOR 




Science (cognition) 


SCIENCE SPECTRUM 
Earth and Space Sciences 


Intermediate/Advanced 
Elementary /Adolescent 
CAs 9 MAt 8 



Tht «iork prtsentsd herein was perforasd pursuant to a Grant from the U.S. Office of Education, Departomnt of Health, 
Education end Welfare. However, the oplnlona expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Education, and no official ifndorsement by the U.S* Office of Education should be Inferred. 



For f ileal ytar 1973-74 the Grtai LakM 
Region Spictail Education Imtnietlonil 
Matirialt Canter f oeuaid its madia/matarials 
affom on instructional matarMi that could 
ban ba utillzad by handicappad laarnars who 
wara audltorally advantaoMl. A larias of 
oorralatad itrataQlaa wara conducted that 
mcludad tha evaluation of commercially 
available auditory inatructionel metariali, tha 
modtftcatlon of initructional matariatoto make 
them more effective for auditory learnera, and 
the devatopment of new eudltory meterlals. 
A vital aspect of this effort was the classroom 
evaluatton of available, modf led, and newly 
developed auditory instructtonal materials with 
handicapped chlMren who liesi leern through 
the auditory modility. This paper Is one of a 
series of reports on auditory instructional 
materials that details informatkm collected 
through this classroom field testing. 

Bsport 

EVALUATION 



Sounds I Can Hear 

School 



Matarlal 

"Sounds I Can Hear" ooneists of fbur 
different units (School. Neighborhood, 
Farm in the Zoo. House). Each of the 
units Includes a record and set of picture 
cards. The narrator on the record 
provides instructions to the listener. The 
record also provides sounds associated 
with the pictures for the listener to use 
in aeating stories and discussing the 
content of the pictures. The field testing 
wes conducted with only one unit 
(SdK)ol) and three of the fbur stories 
from the unit were used. The record 
included with the unit was transcribed 
to a tape cassette for ease of use in the 
field testing. The appropriate picture 
cards for the stories were used es provided 
by the manufacturer. 



The manufacturer suggests the following 
procedure: 

1 . Play a story 

2. Invite recall of sounds 

3. Invite a story built on sounds 

4. Replay story 

5. Arrange picture cards in correct 
sequence 

6. Retell story from picture cards. 
The field testing used the following 
procedure: 

1. Play a story 

2. Invite a story built on sounds 

3. Arrange picture cards in correct 
sequence. 



Type of Data Colleeted 

A written record was made of all 
behaviors demonstreted by the student 
di^rino the experience. The entire 
experliBnce was tape recorded for later 
exemination and to add further detail to 
the written record of behavioral 
obsenMtions. The student's arrangement 
of picture cards (sequence) was recorded 
on paper. The student was aslced to 
respond to "Did you like this tape?" and 
his response was noted. 

NumNir of Students Used 

Ten uiiferent students, all assessed as 
auditory learners, used the material, of 
which: 

Regular LD. 
Class Class 
3 were at Stage I ^ 3 0 
7wereatStagella* 4 3 

Analysis of Data 

Smmnofih&tmMKlmu(7C/m 
99tpond§d w§U to th§ wpttitnoBm Tha 

aspects of their responses tfM indicated 
that they responded well include: 

- anticipated story (2 students) 

- responded quickly (4 students) 

- Greeted appropriate stories (9 students) 

- created involved stories, beyond the 
simplicity of the sounds (3 students) 

- slated that they liked the experience 
(9 students) 

- involved with experience, not eesily 
distracted by outside stimulus (7 
students). 

Thm oftlmtm studsnu (3tW did not 
impend w§ll to dfo oxportoneo. The three 
students that did not respond well to the 
experience were those who. 
devetopmentally. were at the towest level 
of the ten. These three students are 
typified as needing very oonaete learning 
experiences and thiay are not eble to 
conceptualize ideas from pieces of 
informatton. It seems that the procedure 
used for the experience* somewhat more 
advanced than that suggested by the 
manufacturer, may have contributed to 
this failure. The menufacturer's suggested 
procedure VMMild have provided more 
reinforcement end alk>wed the student to 
progress through the meterial at a stower 
rate. 



BEST COPY AVNIM 



Qeneral Commsnts 

This material, as used in the field testing, 
seems to be vsry appropriate for learners 
who cen integrate information to a small 
extent end cen use some logicel thinking. 
These leerners enjoyed the experience 
end were eble to provide stories to the 
stimulus sounds that were presented. For 
leerners of e tower stege. a more deteiled 
and slower presentatbn of the experience 
would seem essential. Since tha other 
units in the "Sounds I Can Hear" set are 
similar in nature to the one that was field 
tested, it can be expected thet these other 
units would yield similar results. 



8« Joseph Levlne 



"^Stages 

Throuahout this report, "aiesa" refers to one 
of four ftaaei of development that have been 
dt?ined hy the projaet naff. A detailed 
exainlnatton of tha Leerner Clasdf icatlon 
Bysiem end thedevelopmantel eteaes can be 
found InBrldabistkaOapSeiwaenStaleriala 
and L aame re : SSsahntabie AudMory 
Iminiatlan. Auditory Learning Monoeraph 
Series. Connrthim on Auditory Laarnlns 
Materials for the Hendieeppsd. July 1974. 
Briefly, the ateeas are diaracterlzed aa follows: 

Slaei I Is characterlted by egooentri j. 
leoleted thoushts. neoanlty fdr proximity to 
learning situation, and Individuality of 
reiponsss. 

Stage lla Is characterized by Inconsistent 
and unpredieteble coanltlve behaviors, 
necessity for concrete obiacts. selectivity In 
genera lizlng and affinity for tha obvious. 

Stage lib Is cheraeterlzed by eblllty to 
salve problems if ecoompanied by concrete 
objects end esquenoed events. Inteeration of 
sstf<concopt« and selectivity In generalizlna. 

Stage III Is cheracterized by ability to solve 
verbel problems logically. e»aegerated concern 
for sstf . and emphasizes group relationships. 



ERIC 



Great Latces Rejion Special Education 
Instructional Nmerials QantBr 

^AchigBn State University 
East Lansing. Midii^n 



DfiSCRXRTXON Sounda I Can Hear is a listening 

program made up of four Individual 
units that are de8lgn3d to acquaint 
students to sounds tney might hear 
around the house* school » farm and 
zoo. This material provldee good 
exercises In memory based on asso- 
ciation. Space Is provided on the 
phonograph record to allow students 
to make up stories about the sounds 
they heard. 



STUDENT 
OBJECTIVES 



-to become aware of common sounds 
*to Identify common sounds 
-to exercise memory 



AUTHOR 



R.O. Nichols » Consultant 



CONTENT 



"-•four phonograph records 

•-picture cards and chart of Items 
associated with sounds 

— teacher's manual 



PRODUCER Scott » Poresman and Co, 
2000 E. Xiake Ave. 
Glenvlew» XL 60025 



PROCEDURE The students must listen carefully 

to the sounds on the phonograph 
records and then match the sounds 
with the picture cards Included 
In the unit. The teacher's guide 
provides necessary instruct ions 
and suggestions. Teacher direc^ 
tion and follow-up activities ar« 
suggested. The material is most 
appropriate for individual or 
small group settings. Each lesson 
is 20 minutes long. 



DATE 



1966 



COST 



$15.00 



EQUIPMENT 
NEEDED 



A phonograph is required. 



FOCUS AREA 


TITLE 


RECOMMENDED FOR 


Listenlng/Conmunication Skills ' 

1 


Sounds Z Can Hear 

1 


Kindergarten - 3 



The work preacnes4 herein was perfomed pureuent to a Grant from the OeS* Office of Bducatioot Department of Health, 
Itfucatioa and Velfare* Bevever» the opioiona eipreesed herein 4o not neceeearily reflect the poeition or pcXicy 
of the U.S. Office of Education! and no official endoreemeat by the UtS. Office of Education ehould be inferred* 



For f iml yoar 1973-74 thi QrM UkM 
RtglOfi SptcM Edifcttlon Ifwtnictiofial 
Mitfftois Cwntr f ocuiid ht mtdia/matirials 
•ffofti on intlructionol mMrlilt thot eouM 
bM bt utiliiid by handlcippod toarnort vvho 
mr% audiiorallv ad v ontagw l , A vriot of 
comtotad firaiaglat vvara oofiduciad that 
incliKfad tha avaluatkm of commarclally 
available auditory inainictlonal matariali, the 
modification of Inttnictlonal materials to n>ake 
them more af f eeth^ for eudltory learnert, and 
the development of new eudltory meteriela. 
A vital eipect of this effort was the claaroom 
evaluation of avallablf . modified, end newly 
dr oloped auditory Inatructlcnal materiels with 
handicepped children who best leern through 
the eudltory modality. This paper is one of a 
series of reports on eudltory Instructlonel 
materials that details Information collected 
through this classroom field testing. 

Bepart 

JUOFRELDTEST 
B/AUJATION 



UtilHiai, Communieitiopt 
Using the Telephone, Pert II 



"Using the Telephone, Part 11" is one 
portion of e public utilities unit produced 
by Avid Corporetion. It wes designed to 
teach children to use the telephone 
efficiently In normel and emergency 
situetions. The unit consists of a filmstrip 
and record. It wes selected for field 
testing bacause the presantetlon method 
is one commonly used with regular and 
handicapped children. 



Fiald Test Procedure 

A pre-test was designed with e telephone 
and a situation for the child to respond 
to. A tape, made from the record, was 
then played for the student and a post- 
test, similar to the pre-test, was given. A 
discussion concluded the experience. The 
presentation was made individually to 
each student. The filmstrip was not used. 

Students 

The field test was conducted with six 
students described as Stage 1 1 * learners 
from regular classrooms. 

Summary Evaluative Data 

1. Pre-test/Pbst-test Performance: Was the 
post-test performance better than the 
pre-test performance? 

Each student was asked to respond 
to a simulated situation before and 
after the taped material. Three of the 
children improved their performance 
from the first simulated experience to 
the second. Three students scored 
perfect on the first end second 
experience while one child did poorer 
on the second experience. 

2. Interection: How meny material/ 
student Interactions were there? 

The majority of interections with 
this material occurred during the 
simulated situations (31). The tape 
solicited fewer (24). The nature of the 
simulated experiences required the 
child to malce numerous responses. 

3. Student Rating: How did students rate 
the tape? 

Three of the students rated the tape 
as "I liico it". Four were quite 
undecided. 

4. Attention: Old the child pay attention 
during the tape? 

In five of the sessions, evaluators 
reported that the children did ettend 
to the materials. Two children were 
bored by the material and did not 
attend to it. 

5. Discussion: Was the child expressive in 
the discussion? 

Only four of the students engaged in 
discussion following the experience. 

6. Appropriateness: 

The material was rated as being 
appropriate for only two of the seven 
children tested. It appeared that the 
material was too easy as most of the 
children had already mastered the 
objectives. 



Qeneral Impression 

Extreme incompatibility between 
students and this material resulted in a 
very poor evaluation of the effectiveness 
of ''Using the Telephone, Part 1 1 The 
field test versions of the materiel 
orlginelly designed to be used with 
"mentally retarted" children, proved 
unsuccessful when used with "normal" 
children. Beceuse many of the children 
had the skills the materials attempted to 
teech, the children often showed signs of 
boredom end iiiattentiveness during field 
test situations. Pkrhaps a field test 
utilizing subjects for which the materials 
vwe designed would prove to be more 
successful. 



^Stages 

Throughout this report, "aiaga" rafart to ona 
of four atagas of davalopmam that hava bean 
daf Inad by tha projact staff. A detailed 
examination of tha LMrnar Clanlf icatlon 
Svatam and the developmental atagas can be 
found In Bridging the Qap Between IMetarials 
and Leemers: Maxlmltkig Auditory 
inatnielion. Auditory Leerning Monogreph 
8erle«, Consortium on Auditory LMrning 
Materials for the Hendlcepped. July 1074. 
Brief hf, the stages are characterlied as follows: 

Stage 1 Is chgractarlted by egocentric, 
Isoieted thoughts, neeaoltv for proximity to 
learning situation, and Individuality of 



Stage lie Is characterlied by Inconsistent 
and unpredlcteble cognitive behaviors, 
necessity for concrete ol^ects, aalectlvity In 
generalising end effinity for the obvious. 

Stage lib is characterlied by eblllty to 
solve problems W accompanied by concrete 
obieets and ssqueneed events. Integration of 
»lf -concept, end selectivity In generalizing. 

Stage III is cheracterized by ability to solve 
vertMl problems logically, eicaggereted concern 
for self, end emphesizes group relationshlpa. 



eCST COPY AVAIUBlf 



ERIC 



Great Lakes Region Special Education 
Instructional ^merials Center 

^AchigBn State University ^'a^ 
East Cansing, ^4lGhigpn /\ 



DESCRIPTION Utili ti ea^ CoiwnunicationB ia a 

supplemental aid used to fami 1 iar- 
ize and instruct students on the 
usage of three public utilities. 
Youthful voices are incorporated 
into the narration of the lessons* 
The filmstrips depict through car- 
toons and real photos the undesir- 
able and desirable usage of these 
three utilities. Two lessons are 
provided on the usage of the tele- 
phone, while the other two util- 
ities each consist of one lesson. 




STUDENT 
OBJECTIVES 



—to become familiar with three 
public utilities 

—to learn how to use these public 
utilities 



PRODUCER Avid Ccrporatiofi 

Instructional Systems Oiviaior 
10 Tripp Lane 

East Providence, R.2. 02914 



CONTENT 



-two phonograph records 
-four filmstrips 



DATE 



1971 



PROCEDURE The lessons may be presented as the 
teacher sees fit. The phonograph 
records may be used with or without 
the filmstrips. Any number of stu- 
dents may listen to the presenta- 
tion. No Tollow-up activities are 
necessary. The time per lesson 
ranges from 8 to 16 minutes long. 



COST 



$36.00 



COHHENTS 



— records prepared for both 
automatic and manual projectors 

—could be high interest/low level 



EQUIPMENT 
NEEDED 



A phonograph and filmstrip projector 
is required. 



FOCUS AREA 


/ TIIIE 


RECOMMENDED FOR 


Cooaaunication skills/ 




intermediate/Advanced 


Social Studies 




Elementary /Adolescent 






CA/MAs 10 



Tht work presented herein wae performed pursuant to a Grant from the U.S. Office of Edueation» Department of Health, 
Education and Welfare. However, the opinions expressed herein do not necessarily reflect the position or policy 
of the U.S. Office of Edueationi end no official endorseaent by the U.S. Office of Education ahould be inferred. 
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